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1.1 Three Pillars of GFD

To thrive as a competitive, reputable institution in this globalized era, it is imperative to provide a
quality education that can promote students’ learning to the fullest extent, since it is these students who will be
responsible for shaping the future of our society. Reflecting on our teaching and improving our skills are critical
to achieving this goal. Our Global Faculty Development (GFD) initiative thus allows for a systematic endeavor for
empowering teachers and, in turn, providing practical and essential education for building a better future.

To this end, the foci of our efforts have been decided to entail the following three areas of faculty development: (a)
teaching and learning, (b) educational research, and (c) new faculty orientation. Thus, these are the three pillars

of our GFD initiative.

1.1.1 Teaching and Learning

“Teaching and Learning” or what we call “TALK (Teaching And Learning at Komaba)” is the primary
and most active area of our GFD initiative. This academic year, we organized various events hoping that
they would help faculty familiarize themselves with the scholarship of teaching and learning and give them
opportunities to reflect on their teaching practices and learn about new pedagogic ideas. The main activities

offered in the academic year of 2021 are as follows:

1. The Spotlight Series, which allows faculty and staff to share information on innovative teaching
practices across the UTokyo campuses.

2. Online workshops and lectures on teaching and learning and diversity in higher education.

3. Weekly FD lunch sessions that offered faculty opportunities to discuss teaching and learning in a casual
setting.

4. The LOOK Program, which offers financial support to faculty interested in improving their courses
taught in non-Japanese languages and whowishd to go outside of Komaba to learn more about the
scholarship to teaching and learning.

5. The TASTE Program, which offers financial support (up to 50,000yen) to faculty who are interested in
the use of active learning methods in classes taught in Komaba.

6. Time to TALK report sessions, in which faculty who participated in the LOOK or/and the TASTE
Program shared the valuable experiences gained through the programs with other members at Komaba.

7. OWLS Program, implemented in 2021, which aims at offering financial support for the organization
of online workshops or lectures on teaching, learning, and unique, innovative FD practices. In the first
instance, the funding covers speaker honoraria and live online interpretation costs. Other expenses

incurred in the organization of the workshop will be considered on a case-by-case basis.

The number of TALK-related activities offered and the number of participants in each activity are presented
below (See Table 1). More details of online lectures and workshops can be found in the next chapter (Chapter 2),
while the details of the weekly FD lunch sessions, the TASTE and LOOK Programs, and the Time to TALK report

sessions are to be found in Chapters 3 and 4.

Table 1. Number of TALK-related activities and number of participants in each activity in AY 2021.

Nax.n? .of TALK-related Number of events Number of audience
activities (faculty, staff, and students)
Spotlight Series 1 30-40

Online Lectures and Workshops 10 Average of 25

Weekly FD lunch sessions 121in S1/82; 13 in A1/A2 Between 5 and 10 each session
LOOK Program 2 -

TASTE Program 1 -

Time to TALK sessions 3 Average of 10

OWLS Program applications 1 Average of 25

* Note: Faculty who participated in the programs more than once are counted towards the total number each time.
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Online Workshop and Lecture Support

Proposals Open!

1.1.2 Educational research

Educational research, or “Reflect,” is another essential endeavor for GFD. What we hope to accomplish in
this area of faculty development is to support educational and pedagogic research and promote evidence-based
educational practices. To this end, we have offered ten online workshops and lectures and one spotlight series this
academic year, responding to the needs of faculty, staff, and students at Komaba. Below is the list of topics that were
covered in the academic year of 2021:

- Inconmesurability and critical thinking
- Interdisciplinary course design

- Creativity in higher education




- Language awareness and inclusivity in the classroom
- Exclusion and minorities in the classroom

- Perspectives for hybrid teaching and learning

- Mindmapping for collaborative activities

- Screencasts and video production for the classroom
- Supporting students with special needs

- The role of universities in creating more inclusive classrooms

Each event was attended by approximately 25 people on average, and more details of each symposium and

research seminar can be found in the next chapter.

The other aspect of “Reflect” that we feel is critical is conducting educational research. Eventually, we hope
to disseminate research results as part of our GFD endeavors, in the form of conference presentations and journal
papers, to the broader national and international community of professionals. It is our strong hope that this attempt
will bridge the seeming gap between research and pedagogy and convince various stakeholders that research does not
have to be the antonym of teaching but could, and actually should, be done following classroom practices and in a

way that would benefit students’ learning.

1.1.3 New Faculty Orientation

The last mission that we hope to undertake as GFD is to create a work environment that is inclusive of
international faculty and provide support for their integration (i.e., “Orient”). Thus, as a small but crucial step, we
included important information on the rules and regulations related to employment and research activities at the
University of Tokyo (UTokyo) in English on our website (see section 1.3 for more details about the website). This
year we also offered a faculty orientation called “Teaching PEAK classes: a Workshop for Faculty” at the beginning
of the Autumn term. This workshop aimed to introduce PEAK and its students, their skills, and their expectations

to new professors.

O @ The University of Tokyo
0

G Global Faculty Development

Teaching PEAK Classes:

a Workshop for Faculty
September, 29th 17:00-18:00 (Online)

1.2 GFD Logo

In 2016, we developed our GFD logo. In the process of its development, we had several meetings with
Harajuku Shunka, the logo designer, to discuss the missions of GFD and what we wish to achieve through our
Initiative in a short- and also longer-term what we wish our logo to represent, and so on. Based on these discussions,

Harajuku Shunka provided us with several logo ideas, among which we chose the one you see below.
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The green square imitates a table with four chairs surrounding it. The logo then represents a learning
community in which group discussions, learning from each other, and collaboration occur. It also nicely replicates
the physical learning space in the FD lounge (in KIBER 313) (see the photo above). The logo looks like a four-
leaf clover representing happiness and our hope for growth as educators. We are thankful to Harajuku Shunka for
developing such a unique logo. We wish to grow as an agent of change and make positive contributions to education

offered at UTokyo, Komaba campus, just as the logo expresses that very idea.

1.3 GFD Website and YouTube Channel

In 2016, we developed a website dedicated to the Global Faculty Development initiative. On the website,
you will see all activities we have engaged in since the launch of our initiative in 2016 to now, 2022. It is our sincere
hope that this website will allow us to reach more people who are interested in and passionate about educational
innovations and that our initiatives will become more accessible to the future and current faculty at Komaba and
beyond. You can access GFD’s website by scanning the code below. Also, you can type “www.gfd.c.u-tokyo.ac.jp/”

on the browser of your preference.

Furthermore, in 2020, in response to the COVID-19 pandemic,

we also launched our YouTube channel to share the recordings of our

online Zoom workshops and seminars. The channel can be found on

our website as well.




1.4 The Three-Fold GFD Pamphlet

In 2018, we completed our first GFD pamphlet (in Japanese) in hopes of expanding and increasing the
visibility of GFD on our campus and beyond. This pamphlet was distributed at our 2019 Symposium in March

and placed at the Globalization Office reception desk and the entrance of the Komaba library.
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1.5 GFD Committee

This GFD initiative is currently undertaken by the following members:

Director:
Jonathan Woodward, Organization for Programs on Environmental Sciences, Graduate School of Arts and Sciences
Deputy Director:

Richard Shefferson, Organization for Programs on Environmental Sciences, Graduate School of Arts and Science

Core Members:

Bregham Dalgliesh, Graduate School of Arts and Sciences

Isabelle Giraudou, Organization for Programs on Environmental Sciences, Graduate School of Arts and Sciences
Joshua Baxter, Organization for Global Japanese Studies, Graduate School of Arts and Sciences
James Ellinger, Center for Global Communication Strategies, Graduate School of Arts and Sciences
Gabriel Hervas, Center for Research and Development of Higher Education

Emma Saraff’ Marcos, Globalization Office (GFD Program Manager until May, 2021)

Cecilia Grandi Nagashiro, Globalization Office (GFD Program Manager)

Administrative Staff:

Sachiko Arai, Globalization Office

Office Assistants:

Zhiyun Du

Abhishek Gupta

1.6 GFD Location

In-person GIFD events are held in this building. Weekly FD lunches are held in KIBER 313 and most other
GFD events in KIBER 314. Below, you will find a map marking the locations of the university's main gate and
KIBER (Komaba International Building for Education and Research).

However, during the COVID-19 pandemic, we switched over to online events. The recordings of these events

can be viewed on our You'Tube channel.
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1.7 GFD as part of the Globalization Office

The Globalization Office, launched in 2015 as part of Global Komaba Initiative is the home of GID.

Global Faculty Development

The GFD supports educators and ‘budding instructors’ who
conduct or wish to conduct classes in languages other than
Japanese by:

* Holding weekly ‘Let’s Talk Teaching’ sessions

* Conducting symposiums, workshops, and seminars on
teaching and learning

* Opening annual PEAK Orientation sessions

* Undertaking consultations with faculty on particular programs

« Supporting early-career faculty through LOOK and TASTE
Programs

* Networking with other FD related programs
in Japan and overseas 2000

http vyww.gfd.c.u-tokyo.ac.jp/index

1.8 GFD Feedback Form

In lieu of paper exit surveys, after COVID-19 happened, we switched to online surveys to assess our events.
Each feedback form's description was tailored to the specific event. Below, as an example, please find the feedback

form for one of our events.

Feedback form /| 74 —R/I\w 2 74 —L
10.19 GFD Diversity Series: An Introduction to
Supporting Students with Autism in Higher Education

Thank you very much for attending our workshop! We would appreciate it very much if you could fill out this form
to let us know what you liked about today’s workshop and how we can continue impraving.

COERT—I2avTEIENVWERESE, BKBDHES2ZVELE Z074—LE2RADE, 2BR -
CEREERAMM W,

Did you use the interprecation function at any point? / BRAEEE-TWEDTLESH Y *
) Yes, Idid use it / iZW, EVWELE,
(_) No,ldidnotuseit/ WA, EaThEEA,

) Other...

IF you used the interpretation funcrion, please let us know your thoughts on the usefulness of the function, audio
quality, exc. ERBEE SHAZh AR, BECHFARPERLSOCEREEMM R <EZE V.

Long answer text

Do you have any feedback regarding the use of Zoom for the workshop? For example: Was the format/length  *
convenient? Would you like to see more Zoom evenes in the furure, in addition to in-person events (when
possible)? | P—2 ¥ 3w T D ZoomDEBK2WT, AL SBREBDETHIITRIE 74—7
v RS RERTLESN? Sk, HETO<YMCNAT, AETEhES 28D
Zoomd A FERTHEVWERBWETHT?

Long answer text

Do you have any feedback regarding the content of the presentation? | 7L ¥ ¥ ORBELIWTRRER *
HBHOETH?

Long answer text

What topics would you be interested in for Furure GFD workshops? | S®ODGFIDT—o ¥ 3w I TRY *
DESEMEy ZCRENBDETI?

Long answer text
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Chapter

Online Events and Workshops

2.1 Overview

This academic year, we hosted several events related to transitions to online teaching and diversity and
inclusion in higher education. These events offered informative presentations, lively, interactive discussions, and
opportunities for faculty at Komaba and beyond to (a) reflect on their teaching practices, (b) learn new online
teaching techniques and tools, (c) exchange ideas with their colleagues, and (d) make classrooms more welcoming
to diversity. The discussions at our events were also enriched by the active participation of undergraduate and

graduate students.

2.1.1 Message from the Director

For those of you reading this annual report, I'm sure you agree that it has been a
difficult year for students, administration, and faculty alike, living and working in the shadow
of Covid-19. Adapting to the new normal has definitely taken its toll on all of us in a variety
of different ways. International students at Japanese universities have faced particular
challenges, as many of them have not been able to enter Japan due to the very tight border

restrictions, and they have found themselves unable to join the degree courses they worked so hard to earn places
on. Others have had to study online from their home countries, very much isolated from the environment and

relationships that make a university education so fulfilling and valuable.

The arrival of the pandemic has made a large number of academics sit up and (in many cases for the first
time) question what and how they teach and how they might deliver the best experience for their students in
the transition to online learning (or perhaps just how they could make it through the pandemic). This collective
reflection on pedagogy is unprecedented and provides a unique opportunity to make positive changes to the
educational approach of many teachers, opening the door to broader engagement with the teaching and learning
community. At GFD, we have been trying to address this issue by organizing workshops focused on helping
professors navigate online spaces in more creative and engaging ways. We have also worked to make equipment,
software, literature, and other resources available to UTokyo faculty to maximize the effectiveness of the
electronic platforms they have recently adopted, in their future teaching experiences, be they in virtual, physical,

or hybrid learning spaces.

There are also many individuals for whom the University experience contains many additional and hidden
barriers and problems, of which many of us are often unaware. With an increasingly diverse student body comes
a growing need to understand the impacts of our institutional structures, policies, and operations on diverse
people in different circumstances. Hence, one of GFD’s main themes this year has been discussing and raising
awareness about issues related to diversity for all members of the University community. The people who face the
most significant challenges in navigating the University system are also the ones who can be hit the hardest in the
circumstances like the current pandemic. There is a tendency when placed in a challenging situation for people in
charge to tighten, restrict and become less flexible in order to manage risk or to make the situation easier to deal

with. This often has the most negative impacts on the most vulnerable. As active university community members,




we need to ensure that these people are in plain sight when we develop or adjust our procedures and strategies to

deliver the most effective university experience for all.

Unfortunately, as I write this message, the Omicron variant of the virus is sweeping its way across Japan,
and these many difficulties will continue through the coming weeks and months. Our best way forward is guided
by empathy for one another and by working together to maintain systems that benefit the many and not the few.

GFD’s strategies in the upcoming academic year will focus on this.
For now, we hope that you enjoy reading about the work we have undertaken over the last year. While the

pandemic has had a substantial impact on our ability to deliver the range and scale of events and activities we had

hoped for, we hope that the genuine benefits and impact of the activities we’ve been able to deliver are clear to see.

2.2 Transitioning to the Online Space

Due to the COVID-19 pandemic in 2020, GFD instituted a series of changes to our event format to make
them more online-friendly and accessible to the broadest possible range of interested participants. We continued
these efforts in 2021 by increasing the number of online workshops and continuing our partnership with Simul,
a local interpretation company, to provide simultaneous English Japanese interpretation of all our workshops.
The online nature of the events made it possible to invite a broader audience that included faculty and stafl’ from
beyond the Tokyo area; this made achieving a longstanding GFD dream to develop a larger Japan-based FD
community much more plausible. By paying close attention to the needs of an online format, we were also able to

maintain active participation and high attendance at all our events.

The feedback received can attest that participants reported that these changes made attending GFD events
casier than in years past. While in-person events provide an important opportunity to interact and collaborate in
a physical space, online events made it possible to engage with GFD more flexibly, as the participants did not have
to travel to the Komaba campus to attend. Furthermore, for participants who struggled to balance competing
demands on their time, online activities felt more accessible and simpler to incorporate into a day made even

busier by a global pandemic.

Another silver lining is that we developed networks with universities outside of Tokyo (and even outside
Japan). While we look forward to returning to in-person and hybrid events in 2022, we intend to keep the best
practices from the 2020 shift to online events and workspaces. We have several online workshops in the pipeline

for the coming months and look forward to welcoming participants to those.

2.3 Online Workshops

2.3.1 ‘Critical Thinking in Political Theory: Addressing Incommensurability’

Speaker: Dr. Allyn Fives, National University of Ireland

critical thinking appropriate to the other. To address
the capacity to critically evaluate each tradition irself
a key learning outcome. Our aim is not to overcome
incommensurability, bur rather to make sudents

awarc and encourage their critical analysis of the two Inquirkes:  pegidration
traditiong. Global Faculty Development QR Cod.
gid-wkyoifadm.c.u-tokyo.acjp =

Wednesday, April 14th ; Online, 18:00-19:45 (JST)
English & Japanese (simultaneous Translation Aveilable)




Report by Cecilia Grandi-Nagashiro, Globalization Office

On April 14, 2021, GFD had the pleasure of hosting a seminar on critical thinking by Dr. Allyn Fives, who

is a lecturer in political theory at the National University of Ireland, Galway.

Dr. Allyn started his talk by explaining how faculty is developed at Galway University. The objective of
their faculty preparation course is to encourage deep learning beyond strategic learning and reinforce the idea of
constructive alignment. He then talked about his learnings while teaching; in this context, he highlighted three
main things he has learned over the years, the role of knowing students, addressing expectations, and the value of

introducing interactive activities in his teaching.

He then talked about his area of expertise, political theory, and how in this field, there are two main
ways to approach issues, political and philosophical. These two main ways are expected students to master
when learning political theory. In this context, he highlighted the learning outcomes of his course: demonstrate
critical thinking, identify concepts and questions, and analyze practical problems. The core of all these three
requirements is vital thinking which he defined as meta-cognitive awareness, 1.c., thinking about thinking. Then,
he mentioned that when teaching critical thinking, his main request to students is to be in control of the way they
think. The pedagogy of this is to promote and encourage proper critical thinking. Moreover, as part of the course
activities, he encouraged his students to interpret chapters of books, and the other one was to apply critical

thinking to normative judgment, for example, about justice and political power.

In his experience, he learned that introducing critical thinking in a systematic way was crucial for the
success of his course. The systematic approach he has been applying in his teaching has three main parts:
understanding the difference between knowledge and belief, knowing how to analyze the strength of an
argument, and using these two skills to analyze an argument. To illustrate his previous points, he introduced an
activity where participants were asked to discuss two claims and explain why they thought these were right or

wrong. Then participants discussed for 5 minutes and shared their outcomes.

. 53— AOERICEALEHANBEORSE
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He used the outcome of this exercise to introduce the issue of incommensurability, which commonly

AZNOGERELNGIARTIENNECE K 5 (155) emerges when teaching critical thinking. In the classroom, regarding incommensurability, we assume that there
ggzg.?l:l;%icﬁt’fﬁl‘; ‘!I'.'-: - ?g;g BloFDE S O can be different kinds of truths, but these cannot be considered knowledge. The second assumption has to do
L *il:!ﬂﬂﬁﬁiﬂﬁ&ﬂx -‘E‘Eﬁmﬁﬁ Global Faculty Development — op 1o with the co-construction of knowledge and its impact on learning. He introduced another quick exercise to show
WwERIELTT. gid-tokyo@adm.c.u-tokyo.ac jp O

how we deal with incommensurability and reconcile seemingly opposing views.

47148 OK) A¥51 Y, 18:00-19:45 (JST)
3E - BAE (AWERSY)

Subsequently, he talked about his experience of teaching incommensurability in political thinking with
a colleague and how their findings will be soon published. Here, he highlighted some of his findings while
collaborating on this topic, which was the birth of the concept of epistemic toleration while trying to reconcile
incommensurability between ideas. He then applied in his course by asking the students to use this perspective to

discuss different ideas. Finally, he mentioned that at the moment, he and his colleague are aiming at new learning

outcomes based on asking students to find different approaches to critical thinking. Likewise, to close his talk, he

6



mentioned that he hopes his research on multiple revisions of his course can become a valuable learning resource

for the students in the future.

Political Theory

Critical Thinking in my political theory module

* Two areas where my students are asked to think critically:
* the interpretation of texts, normative judgement (Fitzgerald & Baird, 2011).

* Introduce a new session with a critical thinking exercise:
* What is the difference between knowledge and belief?
* How do we analyse the strength of an argumant?
* Then apply these skills to analyse Isaiah Berlin's understanding of freedom.

ncommensurability

What animal can you see here?

Can e same [hing be percewed in cadially different ways?
Moretfebest, < There 2 Tamily resemblons e between these differenl porupectives ¥

L. Wingenuein, | 2001 |[1953]) Philosophical imerstigations, Part ii, vection «

Critical Thinking in Political
Theory: Incommensurability
& Epistemic Toleration

Dr Allyn Fives
NUI Galway, Ireland
E: allyn.fives@nuigalway.ie

N {UI Galway
w25 OFE Gaillimh

Political Theory

Critical Thinking in my political theory module

* Two areas where my students are asked to think critically:
* the interpretation of texts, normative judgement (Fitzgerald & Baird, 2011).

* Introduce a new session with a critical thinking exercise:
* What is the difference between knowledge and belief?
* How do we analyse the strength of an argument?
* Then apply these skills to analyse Isaiah Berlin's understanding of freedom.

Incommensurability

* Traditions, paradigms, and schools of thought are incommensurable
when there ‘is no neutral way of characterizing either the subject
matter about which they give rival accounts or the standards by
which their claims are to be evaluated’ (Maclntyre 1988, p. 166).

= e.g. medieval Christian thought {including its theory of practical
rationality) seen as mere prejudice by later Enlightenment thinkers




Incommensurability

a) In our session, we assume that ‘there cannot be truth for me as
distinct from truth for you.’

b) Constructivists maintain that knowledge is the ‘active construction’
of the individuals involved, and learning is an ‘enculturation into a
community of practice’ (Cobb 1994, p. 13, p. 14).

The two are incommensurable.

Incommensurability in political theory

The analytical and continental traditions
Nonetheless: family resemblance:

They are each concerned with rationality, they are each engaged in an
evaluative enterprise.

They each place critical thinking above error, confusion, and ideological
distortion.

Incommensurability

What animal can you see here?

Can the same thing be percetved in radicaly dferent ways?
Nonetheless, is There a ‘lamily rewsmblance’ belwean thewe diferent parspsc tives?

L. Wittgenstein, (2001 [1953]) Philosophicol investigotions, Part |, section xi.

Module revision

Epistemic toleration

* We tolerate a practice when, despite having good reasons for
disapproval, and despite having the power to intervene to act on our
disapproval, we do not intervene (Horton 2011).

* Adherents of analytical and continental traditions can, from within
their own tradition, find very good reasons to disapprove of the
other.

* Family resemblances: reason enough to motivate toleration?

Incommensurability in political theory

The analytical and continental traditions
Incommensurable:

For continental political theory, analytical philosophy makes
domination more severe: it proceeds by making distinctions, by laying
claim to certainty, by not accepting the plurality of distinct rationalities.

For analytical political theory, continental philosophy entails vagueness
& immorality: it refuses to make distinctions (e.g. free and unfree) and
refuses to condemn what is morally wrong (e.g. domination).

Module revision

Epistemic toleration

* From a standpoint of epistemic toleration, motivated in part by an
awareness of family resemblances between the traditions, our aim is
not to overcome incommensurability, but rather to make students
aware of, and encourage their critical analysis of, the two traditions.

* We continue to disagree about whether:
+ political theory is ‘normative’ / ‘moral’
* knowledge is distinct from belief
* there are real distinctions between (e.g.) ‘legitimate’ / ‘illegitimate’ power




2.3.2 Spotlight Series: Collaborative Interdisciplinary Course Design a
Case Study from Tokyo College

Speakers: Dr. Shiori Shakuto, Dr. Michael Facius, and Dr. Marcin Jarzebski, Tokyo College

Lilokyo Global Workshop
Collaborative interdisciplinary
course design: a case study from

Tokyo College

lokyo College is a voung institute at the University of Tokyo founded to address some of global society’s
esthrough interdisciplinary research, international network buildingand publicengagement.

tical mass of early career researchers taking up positions at the College last summer, we

ought an opportunity to translate this mission into teaching. In this talk, we will present our effort to
collaboratively design and teach a bilingual interdisciplinary undergraduate seminar entitled “The Earth
and Human Society in 2050” in the framework of the university's liberal arts program zeng.'iku Zermi.
We will share our experience and take-aways and hope to start a conversation about potential future

collaborations in interdisciplinary teaching across the university

Shiorn SHAKUTO
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Report by Cecilia Grandi-Nagashiro, Globalization Office

On April 20, 2021, GFD was honored to host a seminar in collaboration with Tokyo College, a newly established
research institute at the University of Tokyo founded to address some of global society's pressing issues through

interdisciplinary research, international network building, and public engagement.

The seminar's main topics were first introduced by Dr. Shiori and were as follows: workshop parameters, syllabus
design, challenges, assessment, teaching a session, and take-aways. Then she talked about why they decided to teach a
course even though their institute is mainly research-centered. She said they wanted to provide teaching opportunities for
postdocs and encourage the creation of faculty learning communities. All the professors involved in this teaching project

felt it was crucial for the development of Tokyo College.

Regarding the first topic of the talk, parameters of the design of the seminar, the key points they wanted to

include were co-teaching, interdisciplinarity, bilingual approach, active learning, and online teaching.

The second topic they introduced was syllabus design; in this regard, they focused the design of the course on the
central research theme of their institute, which is the earth and human society in 2050. Furthermore, in regards to the
structure of the course, they divided 13 sessions into four blocks assigned to nine instructors. The teaching approach used
to build the course was constructive alignment, which was also mentioned by Dr. Allyn in our previous event earlier this
month. In this context, they mention that the course design has to be adjusted to the learning goals, which at the same
time are based on the revised Bloom’s taxonomy in which learning goes from remembering information to creating
something new with that information. For this course, the session also included different types beyond lectures, such as

case studies, exercises, and forums.

The third topic was the challenges of designing and implementing the course. These challenges were: accessibility,
coherence, and bilingual format. In terms of accessibility, they learned that the best way to mix delivery formats, have
shorter sessions, and require preparation time, homework, and readings from the students. They also focused on online
engagement techniques where students could talk and interact. Coherence was about providing formal coherence
regarding zoom IDs, file sharing and styling, and time management, among other issues. Content coherence was about
keeping all topics connected and that the session’s contents were in line with each other. Finally, the process was about
coordination among professors. Regarding the language of the course, they tried to keep a fully bilingual format at the
beginning and gradually shifted to more English towards the end.

The fourth topic was about assessment, 1.c., testing the students and their results across the semester without
grades. To achieve this, they asked the students to tackle different topics and write about them under what they called
Future Lab. Also, the students were asked to peer-review each other's work. This way, the professors could assess whether
the students could use the course learning in different contexts. As a final course project, they had final presentations
using the Pecha Kucha style, in which students had only 15 slides and 5 minutes to present their topic of interest. Finally,
the professors offered the students to turn their presentation into a blog article published in the Tokyo College blog. They
highlighted a specifically successful article titled "Toward 2050: Hospitals of the future -The role of Art".

The fifth topic the professors presented was the structure of sessions. As mentioned before, they used a block style,
in which they included a lecture and exercise in each block of two sessions. In addition, they used Google slides to check
the students’ notes and see how their discussion was going during the activities. They learned that working in breakout

rooms went very well, especially as they could get meaningful outputs from the students.

The sixth and final topic was about takeaways and their learning from fully designing and implementing a
course. In this regard, Dr. Marcin mentioned that he found that breakout rooms worked very well, that asking directly to
students to talk helped with engagement, and that using interdisciplinarity in the course was a great approach to broaden
the horizons of the students. Dr. Shiori said she learned that less is more, that the approach the students used to tackle
social issues, such as art and music, was fascinating, and that assessing learning without grades was very challenging but
exciting at the same time. Dr. Michael mentioned that construction alignment was crucial for a successful course design
that communication throughout was helpful in team building, Finally; the professors closed their session, noting that their

future goal is to broaden their learning communities inside and outside UTokyo.

Apply the course learning into practice
and train interdisciplinary thinking and
practices

Experience peer-review and gain
collaboration skills

Improve presentation skills for effective
communication

Optional:Practice public outreach

WESNENIGOALS

BlockIl: Tackling
Structure of sustainability

the sessions




xveam. S RMEAD

Dhescimny
Eanilloner

Final
presentation

Improve presentation
skills for effective
communication

For mons infarmation on pechakutha-
style visual story leling, see
lips Feenw pichaluichi comi

Students’ Topics :

» Architectural Design and Medicine
* Music made by Technology (Al)

# Display design and social issues
* Suicide, Music, and Social Media
#* Art and Medicine

Pechakucha style
{A visual story telling method)

+ S-minute presentation with 15 slides. 20 seconds of
commentary per slide.

= Effeclive way to present visually compelling stories

* Followed by 10-minute class discussion.
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Students were asked after the lecture lo give some thought to
the questions below, prior to the exercise session
Exercise Questions to be discussed
(week after lecture) 1. What is future society and how should it look like?
2. What are the challenges and opportunities?
3. How can we "back-cast” the fulure society we want?
Topics/areas to be considered
. :ﬂm“xwm 1. Energy, industry, housing, transport and IT/Digitalization
= sinitthy agedrouis 2. Food and water, education, Work, Leisure (off-work)
Working on google slides
Presentation and Q&A session
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2.3.3 Diversity Series 1: “Invisible Stress” and Exclusion Faced by
Minorities in the Classroom

Speaker: Dr. Aurora Tsai, Center for Global Communication Strategies, The University of Tokyo

ORGANIZED BY

DIVERSITY IN HIGHER EDUCATION SERIES

“Invisible Stress” and
Exclusion Faced by Minorities
in the Classroom

In this talk,

r. Aurora Tsai will introduce the basi
concepts of privilege, which may blind us
to the “invisible stress” faced by those
with minority identities. We then will
listen to the voices of minority voices at
UTokyo, who will share experiences of

marginalization on campus. The talk will

conclude with some recommendations for
faculty to help change our culture into
ne that actively values all members of
our community on campus,
followed by Q & A,

Speaker: Dr. Aurora Tsai

Dr. Tsai is a Project Assistant Professor at the
ALESS/ALESA Program at the Center for Global
Communication Strategies, The University of Tokyo.
Focusing on the experiences of mixed heritage individuals,
Dr. Tsai's research examines how racial and linguistic
ideclogies are reproduced in everyday conversation, As an

applied linguist, she is particularly interested in ways

language is used to negotiate identity, justify discrimination,

and perpetuate ethnoracial & gender inequalities.
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Report by Cecilia Grandi-Nagashiro, Program Coordinator, Global Faculty Development

On September 28th, 2021, GID had the opportunity to host an event led by Dr. Aurora Tsai. The topic of this
talk was the stress faced by minorities in higher education. She started her workshop by introducing the goal of her
workshop, which was to inspire the audience to reflect on their privileges, learn more about “invisible stress” faced by

minorities, reflect on ways we can change the university, and be able to support everyone.

She first introduced the concept of privilege, which is defined as the advantages that people have but don't think
about because they never experience the oppressive side. Then, to explain this better, she mentioned some examples of
her privileges: being able-bodied, native English speaker; able to receive a high level of education, among others. She
then explained that given these privileges, she doesn't experience stress or discrimination for not having any of these but,

unless openly acknowledged, 1s hard to understand.

She explored this point further by discussing common misconceptions regarding privilege and sharing a privilege
checklist with the audience so everyone could all learn about their privileges. In the list, she showed privileges related to
gender, race, sexuality, disabilities, and socioeconomic class and asked the audience to reflect on what they had versus

what others didn't.

She then challenged the audience by asking why we need to learn about minority issues if we all have some kind
of privilege? She answered that by introducing the concept of minority stress, a kind of stress or disadvantage that
cannot be overcome due to social stigma and unconscious bias. A clear example of this stress is the social perception of

women, which for instance, forces them to work extra had to be taken seriously.

In the second part of her talk, Dr. Tsai opened the floor to voices of minorities, who were a group of students
she invited to share their experiences. To give a safe space to them, she asked this part not to be recorded, so we will not

report on this.

In the last part of her talk, she summarized the key takeaways:
- Tell the students about the kind of support they can expect from the professor
- Acknowledge epistemological racism toward a particular research topic
- Acknowledge the influence you can have over your students
- Do not make assumptions about the students
- Be aware of when making groups to address the issue of possible exclusion
- Raise awareness of the issues that minority students might face

- Be mindful of the presence of students with disabilities

She also mentioned other actions we can take to work toward diversity and inclusion in
our university community, one of the critical actions we can take is to keep learning. Please access

the list of resources and readings she shared by scanning the code below.

Finally; she shared a list of resources and a list of support groups available to members of

UTokyo. Please find this list by scanning the code below.
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Very useful

It was of very good quality, and very useful.

Do you have any feedback regarding the use of Zoom for the workshop? For example: Was the
format/length convenient? Would you like to see more Zoom events in the future, in addition to in-
person events (when possible)? / 7—27 ¥ 3 v 7 TOZoomDERIK2VWT, AHNTERREBDET
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@ responses

Hung about in the waiting room for 10 minutes,

The format and length was all perfect. | think Zoom was a good platform to have this event as some topics
were very personal and speakers may have been more comfortable spealing through a screen, instead of
being in-person.
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Zoom was suitable for this workshop

The length and format of the event were good for this subject matter. Having one “room” for the Q&A (as
opposed to multiple breakout rooms) made it possible for all of us 1o listen to varied perspectives.
Regarding hosting events online or in person, in my case | am based in Kashiwa campus, so having a Zoom
component would make it easier to participate if the event is organised in Komaba or Hongo. Generally,
having online components alongside in-person events would make it easier for students (and faculty, and




Do you have any feedback regarding the content of the presentation? | 7L ¥ »ORBIEDWT 2
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Everything was wonderful. Thank you 1o all speakers for the insightful and meaningful presentation!
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Very informative

It was well organised, with a good (not too much, not too little) amount of information on each slide,
ETEMEFVHNETLE, SEkuzuhanZ AOEEHNETENER]., LEHOREABENGEBTOALEA
SEWY, 1 ¥—Otansitiont HBNP - { DRTFTSI£6BD., AP EOwansitionDRBMTHS
Ztes<, TDMETALLAERBHB I LCDVWTHMBICEDEL .

e, BEROTsaiLEDXEHOEI X300, BANFEDLISKETS /T ERBTAED,. LW MY
YPZRI2VTH, KERBCEOELE. RENIHRBOSET. GhoXETERLOSN (PERBEEHL
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9 responses

Anything related to minorities in the classroom is interesting. Also, probably a good thing to focus on this
kind of topic rather than "let's teach you how to teach” which probably puts some people’s backs up.

Environmental sustainability
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Increasing student motivation for learning rather than just for gelting good grades

| would be interested In joining a workshop on how to start interdisciplinary research projects between
Japanese and non-Japanesa faculty members.
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“Invisible Stress” and Exclusion
Experienced by Minorities in the
Classroom

Aurora Tsai

ALESS/A Program

Center for Global Communication Strategies
University of Tokyo

amtsai@g.ecc.u-tokyo.ac.jp




... advantages people have that they don't think
about because they don't often think about because

Whlt k Pl‘iVileg e? they never have to experience the oppressive side.

Understanding it requires an active effort to see things
from the perspective of other, underprivileged people™

24

Some key takeaways

* Give your students information about where they can get support for
issues related to their minority identities and make this information
readily available to students (e.g, in syllabi, ITC-LMS, etc)

= Link to a bilingual list compiled by Dr. Rajalakshmi Nadadur:

EEE
Bfeiak

X Having privilege is not something that
Common “some people have” and “others do not” . ..

Mmpﬁms We all have privileges
X Having privilege doesn’t mean you didn’t

work hard in life

Some key takeaways

* Tell students what types of support they can expect from you both in
class and in your syllabus.

Examples (e.g under “Course Policies/Expectations™):
= “| will do my best to create an inclusive environment in the
classroom..."

= “lam open to being corrected or told if | say or do anything that is
excluding or offensive to students. If you approach me about this, it
will never impact your grade in the course or your standing at the
University. Please feel free to talk to me any time after class or during
office hours. *

Common “invisible stressors” minorities may have to
experience in the classroom

= Deciding how to present your identity(s), how much to try to
conceal or change every time you start a new course
More Due to fear of identity denial, negative stigma

associated with minority identity
Examples

+ Deciding whether or not to correct a friend or professor about
How to pronounce your name
What pronouns to use (she/her/him/his/they/their)
What “groups” you identify with

=  Whether or not to reveal you are a Todai student...

Some key takeaways

* Learn about the impacts of epistemological racism (Kubota, 2020) on
devaluing certain fields/methodologies (e.g. CRT, feminist scholarship).

= Choose reading materials that reflect the knowledge of authors from
diverse backgrounds (not just Japanese/White men).

= Have a conversation about it with students if this isn't possible.

It's important for professors to understand the level of influence they
have on students.




Some key takeaways

* LGBTQIA+, disabled, and others are systematically excluded from the

university system and we need to continue actively raising our
awareness about these issues.

* Faculty need to be more aware if they have person with disabilities in

classroom and they need to know what they can do to help.

* Words to express consideration go a long way:

“if there is anything that | can do, please let me know.”

2.3.4 Diversity Series 2: An Introduction to Supporting Students with Autism

in Higher Education

28

Don’t be complicit. Keep
What else should learning/working to work towards DEI
we do? in your daily practices and goals.

Hire/support experts in DEI to give
talks/facilitate events/provide
training to faculty and students
2 ‘We should not overburden
minorities/students to volunteer their
timefemotional effort to raise
awareness.

Diversity & Inclusion List of Resources
and Suggested Readings

What else should https://bitly/3CFD{UO

we do?
Can use QR code to access:

Keep Learning

Speaker: Dr. Alison Taylor, Bishop Grosseteste University

Supporter: Julia Lindley-Baker, Bishop Grosseteste University

DIVERSITY IN HIGHER EDUCATION SERIES O ORGANIZED BY
An Introduction to Supporting (900 e e Camand

Students with Autism in e ronyoamon ey

Higher Education

o F M TO 7:00 JST) ONLINE

Speaker: Alison Taylor (Ph.D.)
Bishop Grosseteste University, Lincoln, U.K.

Abstract: Inclusion and Diversity are on the agenda for many Higher Education
institutions, with well-being, porticipation, end achievement as importent aims. Whilst
student services can signpost and coordinate available suppor, inclusion is most
effective when il permeates the university. For a studen! with ASD, indeed any student,
the university experience is mode up of o combination of pesitive or negative
experiences, which can be social or academic, or both - with one often affecting the
other. The session will explore how we think about difference, with a focus on
autism and is built around three simple questions which can be used to identify
supportive strategies and adjustments:
What do we see? Why do we see it? How can we support it?
The presentation then details ways of understanding individual differences among the
autistic student community to tailor support fo meet their individual needs.
The objectives of this session are:

* To understand the nature of strengths and difficulties experienced by autistic learners.

* To appreciate the underlying reasons for the differences associoted with autism.

* To gain confidence in collaboration and communication with young people with

outism.
* To increase knowledge of approaches and strategies which support autistic learners

Dr. Alisan Tuylor is culmnﬂy fwching on the undqlgruduul. programme
in Special Educational Needs, Disability and Inclusion [SEMDI) at Bishop
Grosseteste University, Lincoln, LLK. She delivers modules, which cover such

topics as complex needs, the professional context, and barriers to
|learning. Her career has included ten years of primary class teaching,
advisory work for the autism team of the Specialist Advisory Service, and
five years os o special educational needs coordinator (SENCO). Alongside
this professional practice, Alison has been awarded a postgraduate
diploma in autism [University of Birmingham), the National Award for SEND
Coordination [NASENCO), and gained a master's qualification in Special
OPEN TO EVERYONE Education and Inclusion [Narthampton University).

LANGUAGE: ENG/IAP
LIVE INTERPRETATION ’ m
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Report by Aurora Tsai, Center for Global Communication Strategies, The University of Tokyo

In the first part of the presentation, Dr. Taylor talked about why understanding autism was critical, theories
of thought about autism, common behaviors we might see as faculty, and possible explanations for those behaviors.
People with disabilities are full and human with equal human rights, and with the proper planning and support,
more autistic students can excel at university. Although student services at universities can help, it's better when
faculty and other students understand. As many as 1-2% of students in higher education (in Japan, it is reported

that 1/55 students are on the autism spectrum) have autism, but less than 40% complete their studies.

She introduced three theories that have impacted our perceptions of people with autism: the medical
model, social model of disability, and affirmative model of disability. The medical model tends to treat autism as
a within-person diagnosis, leading to the stigmatization of people with autism. However, many of our support
systems still rely on this, requiring a diagnosis before support can be provided. The social model of disability
separates the person from the disability, viewing autism as a lack of understanding from surroundings (autism as a
social construct, not impairment). Finally, the affirmative model of disability promotes autism as something to be
proud of--as a part of the person’s identity. Taylor notes it’s essential for us to move between the three, responding

to each person’s situation/context, including co-occurring conditions/diagnoses.

Next, Dr. Taylor described some behaviors we might see from autistic students while urging us to view the

situation from the students’ perspective. We might see behavior from students with ASD including the following:

@ Responses that are seen as too strong or too weak (dominate conversations vs to not much at all, too
much eye contact vs. too little)

@ Difficulty communicating the same way as other students

@ A preference for written communication

@ Repetitive and routine behaviors

@ Difficulty reading social situations, expressions, tone of voice, body language. They may not feel
inhibited to talk or may not speak at all.

@ Analogous to being the only “new” person at a party of people who all know each other and have
known each other for years

@ Tendencies toward perfectionism, cataloging, and rote learning

@ Some may have difficulty understanding the layout of the campus, so changes of rooms, seating, etc.
may cause significant anxiety for them

@ Some autistic students are the opposite and have strong mapping/visual skills

@ Sensory differences- some wish to avoid situations with uncomfortable sensory situations. Due to this,
some may shut down, be unable to participate, or suffer severe fatigue trying to focus

@ May experience extreme anxiety due to other health challenges

She also explained some reasons why we might see such behaviors. Autism is a form of neurodiversity, and

the behaviors we perceive are influenced by differences in thinking. It can impact executive function (planning,



organizing, inhibition, concept of time), central coherence (generalizing, making links, memory), and theory of
mind (perception of others’ thoughts, perspective, and intention). Sensory perceptions can be tuned differently
and fluctuate depending on multiple factors (e.g., hunger, anxiety, etc.), which leads to uncertainty and a
preference for sameness. However, if we don’t make attempts to understand their feelings, it can lead to intense

anxiety and fatigue.

Throughout the presentation, Dr. Taylor emphasized that there is no one set way to work with autistic
students. Instead, one should communicate with the student and collaboratively develop a unique plan to support
their needs. It can be helpful to ask what works well for them, what causes them difficulties and challenges, and
what can be done to overcome these barriers that are identified. Having a good relationship and an open and

comfortable channel for communication provides more honest and valuable insights.

Dr. Taylor also provided ten different areas (based on research findings) to consider when working
with autistic students in the classroom. This includes a positive relationship between the instructor (or tutor)
and student, accessible language, options for different modes of communication (reading/writing/speaking/
listening/viewing), providing clear sign-posts to indicate changes in tasks, using visual mind maps to show clear
relationships between ideas, making sure students feel comfortable with group work, providing different options
for participation (e.g., speaking and writing options), and providing more structure/directions to in-class activities.
It also includes minimizing distractions and sensory overload to enable the best possible focus, providing a visual
framework to support understanding a presentation, asking if peer mentoring would be of interest to a student,
allowing short “breaks” to alleviate student anxiety, and considering whether or not the task holds enough
interest for the student to feel motivated. It’s also important to think whether or not a student with autism might
have other learning difficulties such as dyslexic traits, a need for visual/auditory supports, ADHD, epilepsy, or
problems with motor strength and control. We can keep these items in mind when communicating with students,

but collaboration is vital to develop a unique plan to support their needs.

Did you use the interpretation function at any point? / BIREBREE>TWEOTLL 307
8 responses
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If you used the interpretation function, please let us know your thoughts on the usefulness of the
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Do you have any feedback regarding the use of Zoom for the workshop? For example: Was the
format/length convenient? Would you like to see more Zoom events in the future, in addition to in-
person events (when possible)? | 7—%7 3 3 v 7 T0ZoomDERIK2WT, @HCEBREEDET
DPHAE 7Ty b PREREATLEL?SE. HETO <Y MEMAT, TETHENRE
H2LE{DZoomM XU P ERTHEVWEBVETH?

8 responses

The Zoom format was both convenient and inclusive. | would like to see more Zoom events in the future.
Everything warked smoothly,

If possible, | would like to attend in-person events in the near future

It was fine.

I thought the format was generally fine. | wish we could have had a chance to turn on our cameras and ask
questions directly at the end.

It was great, the Zoom aspect worked very well.
SELABNLPTESTELN 2 BNEL LY O TR -

The fact that we can get excellent speakers from other countries is a great advantage of Zoom presentations.
I hope that they can be continued even after in-person events become possible again.




Do you have any feedback regarding the content of the presentation?/ 7L ¥ »ORBL2WT D
BREBDETH?

8 responses

The presentation an inclusive education for Autistic students had both theoretical and practical components,
and was timely and useful. In the future, it might make sense to pair such presentations with experts who
work in the Japanese context (from inside or outside the University of Tokyo) who could speak to local issues
and settings.

The talk was wonderful and | learned a lot. | hope to have more talks like these in the future.
Mot particularly. | could only attend the first half, and | found the information very useful.
Excellent - very useful.

Fantastic stuff, | learned a greal deal today. Qver the years I've tried to educate myself about autism, and
have strived to support individual students with autism in my classes as best | could, sometimes successfully
| think, and sometimes less so. So it was tremendously helpful today to learn about concrete strategies for
providing support. 'm so glad | attended the presentation. Please pass on my thanks to Alison,

It would have been nice to have a shorter lecture/presentation part and more interaction/discussion. All the

What topics would you be interested in for future GFD workshops? | S#OGFD7—4 3 v 7Tl

EDLSHRMEY ZTERBLBDETN?

8 responses

| would love to see additional presentations on various aspects of inclusive education, informed by
intersectional identities such as age, race, class, gender, and disability.

| personally would like talks on diversity and how to support and create more inclusive classrooms/university
settings. | know the GFD has their ‘diversity’ talks, so | am looking forward to them all!

Coordination between academic staff and the Student counseling center / barrier free office to better support
the students

Barrier-free leaming.

How to develop/promote an-campus diversity; how to integrate foreign/exchange students into the general
URIVersity community.

AU APEESTAATVCRENES LHEAZES

Mo ideas right now. But keep up the good work!
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BEd. (hons), PGDip Autism, NASENCO, MA SEND, FHEA




Learning Outcomes

To understand the nature of strengths and difficulties experienced by autistic learners.

To appreciate the underlying reasons for the differences associated with autism.

To gain confidence in collaboration and communication with young people with autism.

To increase knowledge of approaches and strategies which support autistic learners.

Autism: What do we see?

* What is beyond the diagnostic criteria? /\
» Social communication and interaction differences -

» Receptive and expressive language differences, difficulty reading
social situations and expressions, uninhibited responses.

» Repetitive and routine behaviours.

+ Strong focus, difficulty with unpredictable situations, perfectionism,
cataloguing and capacity for rote learning.

* Sensory differences
« Associated anxiety and vulnerability to mental health challenges

understanding the nature of strengths and
difficulties experienced by autistic leaamers.

Why is this important?

T

* Inclusion and diversity link strongly with our human rights.

* With the right planning and support, more autistic students can excel at
university.

* Prevalence of autism is increasing.
* An individualised approach
» Beneficial autism practice benefits everyone

Autism: Why do we see it?

« A form of neurodiversity

* Behaviours we observe are underpinned by differences in thinking (perception and
processing).

« This can impact on executive function (planning, organisation, inhibition, concept of time)

* This can impact on central coherence (generalising, making links, memory)

* This can impact on theory of mind (perception of others thoughts, perspective and intention)
» Sensory perceptions can be tuned differently and fluctuate depending on multiple factors.

* This can lead to uncertainty and a preference for sameness
» This can lead to strong associations and anxiety

appreciating the underlying reasons for the
differences associated with autism

How do we think
about difference?

+ Medical model and diagnostic criteria (within-person
factors)

= Social model of disability {attitudes and environment)
= Affirmative model of disability (proud of the difference)

= Difference is part of each unique individual experience of
strengths and weaknesses

= Consideration of co-occurring conditions or diagnoses

= Responsiveness to personality and preferences and
genuine relationship

Autism:
How can we support?

= Form a genuine relationship and be available (key
person of contact)

* Find the best way to communicate socially and
intellectually for the individual.

+ Consider how to make language more accessible
* Make implicit leaming explicit
* Make auditory information visual
* Reduce sensory stimulation to support focus
+ Be clear in timings
gaining confidence in collaboration and
communication with young people with autism




Autism: How can we support?

+ Frameworks, flow charts, mind maps and checklists can
support planning

Visual schedules can reduce anxiety by making events more
predictable

Concrete examples, first-hand experience, examples,
modelling and demonstrating

Rehearsal, pre-teaching, previews

+ Alternative methods of recording, notetaking, assessment,
permanent information.

Brain breaks, short burst learming.
Enabling environment

increasing knowledge of approaches and
strategies which support autistic learners

2.3.5 Diversity Series 3: The Role of Universities in Creating More Inclusive

Societies

Ten considerations...

When deciding on the most appropriate support for students, it is
important to work collaboratively. Ask the student about:

+ what works well for them

+ what causes them difficulties and challenges PARTNE SHiF
+ what can be done to overcome these barriers that are identified.

Having a good relationship and an open and comfortable channel
for communication will provide more honest and useful insights to
work from. Consider the following areas together...

BUT THIS IS NOT A CHECKLIST.

An autism friendly
university...

* A society for students with autism and their friends and allies.
+ Quiet spaces are provided around the campus and al evenls.
* Visible information in one place.

+ Reduction of stigma- reveal their diagnosis and access support.
« Specific autism training for all staff

+ Better communication across different offices

+ Improved signage that is clear, unambiguous and at eye-level.
+ Additional support for navigating the library and canteens.

Speaker: Dr. Mark Bookman, Tokyo College, The University of Tokyo

The Role of Universities in
Creating More Inclusive
Societies

DEC 14 (TUE) - 5:00 PM TO 7:00 PM (JST) ONLINE

What does it mean to create an
inclusive society for disabled individuals inside
and outside of Japan? And how might students,

faculty, and staff working at the University of
Tokyo help to achieve this objective?

In this workshop, participants will be afforded
opportunities to reflect on these questions by
investigating the history of barriers to accessibility
from Japan’'s past that continue to affect disabled
people in the present. They will also practice
mobilizing their personal experiences and
professional expertise to devise strategies for
building a more diverse and equitable future,
not only for disabled people but
other populations as well.

Speaker Bio

The University of Tokyo
Glcbal Faculty Develapment

Mark R. Bookman is a Postdectoral Fellow at Tokyo College. His research
explores the history of disability policy and connected social movements in
REGISTER BELOW Japanese and global contexts, Mark holds Ph.D. and MA degrees from the
University of Pennsylvania. His schelarship has been supported by numerous
grants and awards, including a Fulbright US Student Fellowship te Japan
and Japan Foundation Doctoral Research Fellowship. Outside the academy,
Mark works as a disability policy consultant. He has collaborated with
government and corporate entities in Japan, the USA, and Canada, as well
as the International Paralympic Committee and UN, on projects related te
inclusive education, equitable environments, and dizaster risk management,
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Report by Zhiyun Du, Research Assistant, Global Faculty Development

On December 14, 2021, GFD had the honor of hosting a 2-part workshop given by Dr. Mark R.
Bookman. Dr. Bookman is currently a Postdoctoral Fellow at Tokyo College. His research explores the history of
disability policy and connected social movements in Japanese and global contexts. Outside the academy, Mark
works as a disability policy consultant. He has collaborated with government and corporate entities around the
globe, as well as international organizations like the UN, on projects related to inclusive education, equitable

environments, and disaster risk management.

In the first part of the workshop, Dr. Bookman gave an extensive lecture on the history of disability in
Japan, from the Meiji Restoration era to the present time. It was both inspiring and educational to learn about
how Japanese society has been trying to implement more "soft" and "hard" accessibility measures for people
with special needs and disabilities. These positive changes were reflected on various dimensions: education,
employment, and transportation, among others. At the same time, he also talked about the significance of having
a conversation between Japan and other countries to build more inclusive environments at all levels of society.
Furthermore, Dr. Bookman emphasized that the university is a crucial place to have inclusion conversations. All
the disciplines and perspectives the university hold and fosters can contribute to knowledge and the actualization
of that knowledge by changing the way we approach the inclusion of people with disabilities. We, the university
members, must acknowledge and act following the role we play in society by getting everyone to learn more

about disabilities and how they impact an individual's daily activities.

The second part of the workshop focused on the practical strategies for inclusion that need to be adopted
inside the university campus. By discussing questions such as "Have you developed curricula with disabled
students or collaborated with disabled faculty members?” Dr. Bookman urged the participants to reflect on the

role they could have played to turn their classrooms into a space to advance diversity and equity projects.

Given that Dr. Bookman focused mainly on people with physical disabilities in his workshop, I look forward
to hearing more about his experiences and opinions on creating more inclusive environments for people with

other special needs.




How satisfied were you with this event overall? NI, ANV MCEOBEBRELTVE
TH?

3 responses

0(0%) 0 {0%) 0(0%) o o%)

Do you have any feedback regarding the content of the presentation? / 7L ¥ ¥ OREIL2WT S
BRESDETH?

3 responses

Outstanding. The historical overview and discussion of current advocacy possibilities were fascinating.

Valuable perspectives were shared on the history of disability and representation in Japan. Would like to see

maore content and dialogue on such topics throughaut the university, perhaps even as a required component
for students

BRAMEFVOSITFHREROEHTYY. HELRCXY2OR. BEFACORVWADERELBVWET,
HEOFHFBA VOB ZAPTFHIEOVWTASIMELBEORNEBUET. XEPRRFHRIER. &
262 ERBHICHAVEOWTESMEEESLD, RRTSTLLLBVET, WUELFEELUAD
ETOEFCMOBRATRLWVWTT,

How would you rate this event overall?/ T@ 1~ rORBIR. COBERICUIEELEN?
3 responses

2

0{0%) ) 0(0%)

Did you use the interpretation function at any point? /| BIREBERE-TWLEOTLESH?
3 responses

@ Yes, | did use il / L, ELELR,

@ No.ldidnctuse it/ WA, EoTUE
th.

If you used the interpretation function, please let us know your thoughts on the usefulness of the
function, audio quality, etc. / BIREEE AR htHc . BEORRECERLG S OCEEE S
ML EEN,

0 responses

No responses yet for this question.

Do you have any feedback regarding the use of Zoom for the workshop? For example: Was the
format/length convenient? Would you like to see more Zoom events in the future, in addition to in-
person events (when possible)? / 7—2 & 3 v 7 TOZoom@DERICOWVWT, AN CEREBEDET
B7FRAE 7A—Ty FPREZEATLEDS ? S, HETOISYFCNAT. TETHEAE
HoEE{DZoom TRV M ERTHEVERBWET,?

3 responses

Length and format were great-convenient and safer. | probably would go to some in-person events, though,
as well.

Yes, more zoom events please - 1-2 hours in length is just right.
BETHLIREEREHRLEY, RETLIROEROAY-FENHE< TRETLEYN, —ROSNNFTES

CORE?—2>avF7id
RS LWERWELE.

What topics would you be interested in for future GFD workshops? / S OGFDV -2 ¥ 3w 7 TR
ED&S5EhEy 7icEENBDETH?

2 responses
I'm curious about ethnicity as conceived in Japan insofar as universities are concerned.

Workshop actively involving (graduate) students in addition to professors on discussions of diversity and
inclusion

InclusioniC 2WTELHELWTT.




Today’s Questions
. Why is the percentage of disabled students in Japan so low?
. Which kinds of disabilities have been prioritized or excluded?

. What can Japanese universities do to become more inclusive?

. Who must be involved in making Japanese universities inclusive?

. How do inclusive universities influence other sectors of society?

Workshop Outline

Part 1. History of Disability in Japan Part 2. Practical Strategies for Inclusion

- .. - T TN . r : /]
The Role of Universities in .Wr* e
Creating More Inclusive Societies f

Mark Bookman, Ph.D.
Postdoctoral Fellow
Tokyo College, The University of Tokyo




What does it mean to create an
equitable learning environment?

Does your research, teaching, and
service intersect with disability?

Where are the boundaries of an
inclusive educational experience?

How can universities bring together
academics and expert practitioners?

Have you developed curricula with
disabled students or collaborated
with disabled faculty members?

THE FUTURE
1S ACCESSIBLE




2.3.6 Digital Tools for Teaching Series 1: Online and Offline Learning
Spaces: Perspectives for Hybrid Teaching and Learning Configurations

Speaker: Dr. John Augeri, Ile-de-France Digital University

Digital Tools Workshop Series:

Online and Offline Learning Spaces:
Perspectives for Hybrid Teaching and
Learning Configurations

.

Wednesday, October 6th
17:30-19:30; Online

Japanese Interpretation Available

Speaker Bio:

John Augeni, Ph.D., is a researcher and practitioner specialized in
TEaching and Learning tocls and environments. Besides managing
an international comparative study of

physical Learning Spaces since 2016,

he has been running a region-wide

Faculty Development initiative at

the lle-de-France Digital University

(Pariz]  since 2009  (11.000+

registrations, 1.100 SESEIOnS

crganized). John is alse active in

Europe. MNorth America, South East

Asia, and Oceania and is involved

in several international associations

and werkgraups (inel. EDUCAUSE, FLEXspace, Asscciation for
Learning Environments, HERDSA) as a contributor, expert and
advisor, and regular speaker in major conferences. He haz besn

invited six times to Japan as a visiting researcher,

The COVID pandemic represented an
unprecedented challenge for higher
education institutions, This sudden
paradigm shift in teaching and learning
practices forced the faculties, and the
* students to reconsider the definition
and the borders of the learning
territories, as well as the temporality of
the pedagogical sequences.
Beyond just being an emergency response,
some new practices settled during the
pandemic, though, progressively induced
a mindset shift among stakeholders
and faculties, significant enough to
consider the opportunity to make them
sustainable. Thereby, it seems that in
the middle and long term teaching and
learning practices will be structured
around hybrid distance and face-to-
face configurations, articulated by
synchronous and asynchronous activities.
This workshop will discuss these
opportunities and perspectives through
the lessons learned from the COVIO era
and the progressive transition to new
models involving innovative digital and
physical learning spaces.

Registration QR Code:
Inquires: global td@adm.c.u-tokvo.ac.ip
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Report by Cecilia Grandi-Nagashiro, Program Coordinator, Global Faculty Development

On October 6th, 2021, GFD had the pleasure of hosting a seminar on online and offline learning spaces led by
Professors John Augeri.

Dr. Augeri started his talk by discussing the changes faculty worldwide had to go through with the pandemic.
Drawing on his experience leading a faculty development initiative in France, he said that they always offer a
combination of activities, one that focuses on digital tools and another one that focuses on teaching and learning
practices, which changed after the pandemic to a focus on two main themes: program and content adaptation. Then he
explained that the reason for this shift was that they realized that it wasn't possible to keep doing what they were doing,
and they had to adapt to the new Covid-19 context, which, as we know, largely relies on online and distance learning, To
accommodate these needs, he designed the course “Teaching with Digital,” which has ten modules that include concepts

and foundations, productions of digital materials, and developing teaching activities. This workshop is part of that course.

He summarized the learnings of implementing that course around the following four ideas.

1) Mindset shifting
While implementing this course, he learned that the most challenging part for professors was to learn how to
use digital tools effectively. Alternatively, professors also realized these tools' potential compared to traditional
face-to-face teaching and learning

2) Reflexive approach
Professors also realized that they should re-think the value of face-to-face activities. He proposed that a good
balance of this is hybrid teaching, also known as Hy-flex.

3) Institutional stakes
Dr. Augeri concluded the reasons why the universities might want to return to face-to-face teaching post-
pandemic are the mental health of the students, the cost of I'T and technological transformation needed to
continue online, and the question of the value of higher education.

4) Post covid mid-term forecasts
He mentioned that the mindset shifting and reflexive approach could shape the forecast post-pandemic.

However, the social element of learning cannot be overlooked as learning is a social activity.

This fourth issue led Dr. Augeri to discuss how covid-19 led to a global reconception of the concept of universities.
Since location and time defined the boundaries of this specific system, once the pandemic happened, these boundaries
disappeared. He then explained how he conceptualized this issue by presenting a new dimension to the face-to-face
versus remote teaching dilemma, the synchronous and asynchronous learning activities axis. Before, teaching and
learning at higher education institutions relied heavily on face-to-face and synchronous activities. Once the pandemic
happened, there was a switch towards an increased reliance on asynchronous online activities. We forecast there will be
a mix of synchronous, face-to-face, and asynchronous and remote learning post-pandemic. Finally, he mentioned that
these changes lead to questioning the value of the physical learning environment; some testimonies highlighted their

evaluation of face-to-face learning

After the break, Dr. Augeri talked about the evolution of physical learning spaces. He mentioned two kinds,
formal and informal spaces. In the formal spaces, there are active learning classrooms; in these places usually, students
are seated around a round table, focused on the interaction between the students. Another type of formal space is the

collaborative lecture theaters that have been continuously evolving to accommodate distance and online learning needs.

Part of the informal spaces is learning commons and learning centers. His research in 2018 found that students

spend the longest time in learning commons hence their crucial importance.

He finally mentioned the existence of a fifth category which includes transition spaces that students can use for
transitioning between formal and informal spaces. They are designed for short-term working periods. These spaces will

be even more relevant in the post-pandemic situation.

To finish his talk, he presented an example on how to mix online effectively and offline synchronous and

asynchronous activities and efficient use of these formal and informal spaces in the university:.




2.3.7 Digital Tools for Teaching Series 2: Mind Mapping for Information

Management and Collaborative Activities

Speaker: Dr. John Augeri, Ile-de-France Digital University

Mind Mapping for

Information

Management and
Collaborative Activities

NOV 10TH (WED) -

$:30 PM TO 7:00 PM (JST) ONLINE

Speaker: John Augeri (Ph.D.)

- Abstract -

faculties and students,

software.

Mind Mapping is a type of diagrem that provides a visual organization of
infermation, relying on an interrelation of hierarchized contents of multiple
kinds. Especially suitable for note-taking and talk and papers preparation,
the digital version goes beyond by offering significant affordances in terms

of synchronous and asynchronous collaberation ameng peers or between

This worksheop will present the basies of Mind Mapping and some typical

academic use cases and will propose a hands-on time on key
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- Speaker Bio -

John Augeri, Ph.D., is a researcher and
practitioner specialized in Teaching and
Learning tools and environments. Besides
managing an international comparative
study of physical Learning Spaces since
2016, he has been running a region-wide
Faculty Development initiative at the ile
de-France Digital University (Paris) since
2009 (11.000+ registrations, 1.100
sessions organized). John is also active
in Europe, North America, South East
Asia, and Oceania and is involved in
several international associations and
workgroups as a contributor, expert and
adviser, and regular speaker in major
conferences.

E®
8‘0 &;‘n;mTw
EMuEgbi:

GFD-TOKYO@ADM.C.U-
TOKYO.AC.JP

- Speaker Bio -

John Augeri @[, Fr—FUT4S5—
ZVHIDY-ILERWRESAE T SHR
= REETHVIET. 2016EH SHEN
TYETROEREBRAREEEL TUVD
FH. 2000FENSErIL - B - ISV -
FIINKR(N))THIREEHEO I 7 HIL
Fa TrAOwTAYN - AZUFFT
(11.000B LOER. 11000 w3y
EFHE)EESLTUWET. AugerizgAld3
—0Owi, k¥ WRTIP. AELFP=-TF
TEBHLTED. LEDOHhOEBNZIBS
77— )L—FEDUCAUSE
FLEXspace. HE)cBMNLTLWET. BE
CEREAEATEAEELTeEBMTVE

7.




Report by Cecilia Grandi-Nagashiro, Program Coordinator, Global Faculty Development

On November 10th, 2021, GFD had the pleasure of hosting the second Digital Tools for Teaching Series
workshop with Professor Augeri.

Dr. Augeri started his talk by asking participants about their ideas regarding mind-mapping He then talked about
more formal elements about mind-mapping, such as how it was a tool created by Tony Buzan in the *70s and how at the

time, it was primarily handwritten and before the pandemic was already very popular.

Then he proceeded to compare mind mapping to ordinary word processing software. Word processing is
linear and imitates a sheet of paper. Mind mapping, in contrast, doesn't have limited space and allows it to work in 2
dimensions. Furthermore, word processors follow a title and subtitle format when organizing information. In mind-
mapping, we can organize ideas around other ideas in any way we want; there are no fixed formats. You can connect

different types of content such as websites, videos, pdfs, etc.

After this introduction, he started the hands-on part of the talk. First, he introduced several mind mapping
software, such as Xmind, FreeMind, which is open-source software, MindNote; all these are applications that need to be
downloaded and installed. Then he showed us a web-based tool called MindMeister. Then, he talked about the basics of
using these tools that can be casily operated using the same keyboard combinations, making them very practical and not

requiring a mouse.

Then, he spent about 30 minutes showing the participants how to use Mindmeister. MindMeister allows you to
change the colors and shapes of the mind-map and make each branch of the map dynamic, adding images, URL links,
notes to each node, or PDF files. He suggested adding icons to a mindmap as is something that Tony Buzan initially

presented.

To summarize this part of the talk, Dr. Augeri highlighted the main uses for mind mapping: 1) organizing ideas
and taking notes, 2) preparing slides shows and presentations, and 3) collaborative work and assigning tasks to different

members of a team.

Then he showed the participants how to use MindMeister collaboratively. He did this by inviting the participants
to create an account and adding them to the workspace he was using. Next, the participants worked together and
created a map. Here he took the change to introduce useful features for project management such as polling options that
allow participants to choose and vote, adding deadlines and the name of the people in charge of different parts of the

mindmap, and tracking each person's progress.

He finalized the talk by highlighting how collaborative mind mapping worked well for him when he led the
publication of a book with several chapters, showing how helpful mind-mapping can be beyond notetaking,
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2.3.8 Digital Tools for Teaching Series 3: Screencasts* Production for
Asynchronous Teaching and Learning

Speaker: Dr. John Augeri, Ile-de-France Digital University

Screencasts” Production for e
Asynchronous Teaching JERHADHB LR B DT-5HD
and Learning A9V) =% v A MFUE

(*Commented sareen video ¢ option |

Speaker: John Augeri (Ph.D.) John Augeri 18L& 3

- Abstract - - Abstract -

Besides the synchronous online lectures that got generalized, the BSEROF VS VREAR—RIELEC EICHZT. COVIDDRGIC
COVID pandemic dramatically increased the use of pre-recorded A/V &, FENROBEEHICSTIBEEFIOA/NIYFYYVNOER
contents for asynchranous teaching activities. These screencasts, ARMNCEMLELE. ChSOIDU—VEr I ~id. BEXmLE
through basic production work, can provide significant affordances in EREEER>CLT. BEOIVFYYERST S L ATREE L
terms of multiple contents integration, and thereby represent value- N, [HIIEEOEVEEEMELDET,

added learning materials.

COD7—02avITR. REBNLI-AT7—-AE@NML. TEUTM
ZREYIFORMBLRBRMERBLIT,

This workshop will present some typical use cases and will propose
an overview and hands-on time on key simple production software.

ORGANIZED BY
N

- Speaker Bio -

- Speaker Bio - - et .
John Augeri, Ph.D., is a researcher and . kA John Augeri @113, Fr—F 85—
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de-France Digital University (Paris) since y ; = FF(11.000 EOSR. 1.1000tw
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several international associations and
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Report by Cecilia Grandi-Nagashiro, Program Coordinator, Global Faculty Development

On December 8th, 2021, we hosted the last session of the Digital Tools for Teaching Series. Dr. Augeri started
by introducing the essential elements of screencasts and their production. Then, he highlighted the three best features
of screencasts, 1) meet the needs of online and flipped classrooms better than traditional tools, 2) they are beneficial
when visual approaches and demonstrations are needed, and 3) they are very convenient for learners as they can watch

anytime and on all kinds of devices.

Then he went back to a framework he introduced in his first workshop, where screencasts fit as shown below:.

He talked about how screencasts allow you to record the following: an entire computer screen, a single window
or application, or secondary video input. Furthermore, some screencast tools can help us combine all these inputs into
a single video file. It is also possible to add a video of yourself talking over the recorded screen; this is called picture in

picture or PP. PP is great to add the face of the teacher to pre-recorded videos or add different pictures to a video.

Dr. Augeri presented three main criteria to find the ideal software to produce screencasts: the type of software we
use to record, editing features, and picture-in-picture features. Then he proceeded to introduce the program he mainly
uses for screencast production: PowerPoint, Quicktime, Zoom, Prezi Video, and OBS. We will dive deeper into each of

these tools in an upcoming blog post, so we will not explain each tool here.

He finished his talk by mentioning some tips for producing good screencasts. First, always prepare and script the
things you will explain and record; he suggested using mind-mapping to create a good script; second, be consistent; third,

find a high-quality microphone to ensure good audio quality:

Do you have any feedback regarding the content of the presentation? / 7L ¥ > ORBIE2WT &
BREBOETH?

b responses

The content was really informative and would recommend to my peers to join next sessions.
Very practical information. | would have liked to see a section on pedagogical uses of screencasts.

| feel the presentation is well organized and conceptualized, should be shared with more faculty staff and
administation staff. | think university's administrator role is just key for successful education.

Thought proveking.
It helps me to arganise my time in studying both languages and other different subjects.

Very informative, with hands-on segments to try out the methods/ technologies introduced. Enjoyed it!

Do you have any feedback regarding the use of Zoom for the workshop? For example: Was the
format/length convenient? Would you like to see more Zoom events in the future, in addition to in-
person events (when possible)? f 7—4% & 3 v 7 TOZoom®EAIKOWT, AMCERRSBDET
PPRRE 74 —Ty FPREZRERTLES ? 5. HETO A MCNAT, TETENE
62 DZoom Y FERTHEVWERBWETN?

6 responses

The session was perfect. | really enjoyed and was it was very intriguing to know about the efforts the faculty
is putting in order to adjust to the pandemic situation

The format is convenient as it allows one to handle other low impact jobs at the same time, so very efficient!
ZZVERNBRMTENTEZOTLL 2 ETY
| think it was good to finish by 7pm. 5.30pm is a little |ate if the workshop runs for 2 hours.

| didn’t know much about Zoom and it's history. | don't mind to join any incoming event on Zoom (just want 10
exprass myself that | do not want to be nationalise or racially or politically biased). Thank God.

Zoom works great for me, thank you!

What topics would you be interested in for future GFD workshops? / S OGFD7—2 ¥ 3w 7 TR
FoLSEREYy Y CRENABDETH?

& responses

SDGs related topics.

B, GALE<(ENLELOTIHNELENMLTALIERVET.
Creativity :-)

| wondar how many people re-educate/learn to play a new musical instrument in thair 30°s. Thus, it will be
great to have & workshop about that aspect. Thanks.

Transitioning back to face-to-face teaching while using some of the tools that worked well online.
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2.3.9 Fostering Creativity in Education and Research

Speaker: Dr. Kevin Byron

g Creativity in Education
earch

NOV 22 (MON) » 17:00 TO 19:00 (J5T] ONLINE

Speaker: Kevin Byron (Ph.D.)

- Abstract -

This presentation will describe the nature and nurture of creativity in
the context of education and doing research. It will describe a general
framework for creative problem solving and the associated creative
behaviors that can be applied in any discipline when new ideas are
being sought. Idea-generation tools will also be described, with
examples drawn from both art and science to illustrate their
commonality. The presentation will also include a discussion on the
relative issues and challenges of working creatively with a group of
people compared with working individually.

LANGUAGE: ENG/IAP
LIVE INTERPRETATION AVAILABLE
"y sp.dk" Bio - INGUIRIES:

GFD-TOKYO@ADM.C U-
TOKYO.AC.JP

Kevin Byron received his Ph.D. in Physics from
the University of Hull and pursued a career in
commercial research in photonics for some
twenty-five years. During this time he was an
henorary visiting lecturer at the Universities of
Glasgow and Saltord. Whilst werking in
industry he developed an interest in
education, and creative skills and the award
of a NESTA fellowship in 2002 enabled him teo
pursue these interests full time. He is
currently an independent research-skills
developer working at a number of higher
education institutions and industries in the UK

and Europe.
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Report by Zhiyun Du, Research Assistant, Global Faculty Development

On 22nd November 2021, GFD had the honor of inviting Dr. Kevin Bryon to present on the nature and
nurture of creativity in the context of education and academic research. Dr. Byron received his Ph.D. in Physics
from the University of Hull. He has pursued a career in commercial research in photonics for around twenty-
five years. While working in the industry, he developed a growing interest in education and creative skills. In 2008
he took up full-time posts at the University of Leicester and then at Queen Mary, University of London. He has
published widely in his earlier research interests, and more recently, on innovation and creativity. He is currently
an independent research skills developer working with students at several higher education institutions and

industries in the UK and Europe and is a guest lecturer at Leeds University.

The presentation provides a general framework for creative problem solving and the associated creative
behaviors that can be applied in any discipline when developing new ideas. Under the central theme of "Fostering

creativity in education and research," Dr. Bryon divides his presentation into four parts:

1. How to define creativity.

2. Analysis of the relation between creativity and progress.

3. Explanation on the use of idea-generation tools and techniques.

4. An examination of the relative issue and challenges of working creatively with a group of people

compared with working individually.

In the first section, Dr. Bryon first clarifies the three key components of creativity. A more precise definition
of creativity is provided by discussing the differences between creativity and other concepts like imagination and
innovation. Second, Dr. Bryon uses the sigmoid curve to illustrate the nexus between creativity and progress,
mapping out how research typically progresses from three dimensions: personal, historical, and paradigm.
His explanation of dealing with learning thresholds and discontinuities is also inspiring. Moving on to the
third section on idea-generating methods and tools, Dr. Bryon first introduces the Creative Problem-Solving
framework, a common approach to foster creativity in the industry, and the Divergent Brainstorming guideline.
Focusing on the idea generation tool of transformation and the idea matrix, he also explains the practice of
provoking innovation from existing concepts. The assessment of creativity in education is presented as well.
Finally, Dr. Bryon offers methods to overcome emotional barriers to creativity and encourage all participants to

be more willing to generate new and challenging ideas.

Did you use the interpretation function at any point? | BIRBERBE->TWLOTL LS ?

5 responses

@ Yes, |did use it 1 2L, SEOELRE,
@ Mo, didnotuse it/ WA, EoTWHE
#hia

If you used the interpretation function, please let us know your thoughts on the usefulness of the
function, audio quality, etc. / BiREEE CHEanACR. BREOoTARPENGLOCEEEE
M EEw,

1 rezponse

EENBESESETELTWEE WO THRLY T o

Do you have any feedback regarding the use of Zoom for the workshop? For example: Was the
format/length convenient? Would you like to see more Zoom events in the future, in addition to in-
person events (when possible)?/ 7—4 ¥ 3 v 7 T020o0mDERIK2WT, ANLCEREBHDET
?2HEAE Fx—Ty FPRABERITLESN ? S8, HETOIRY MCWAT. AETHEIIE
b E(DZoom IRy P ERTHEVEBNETM?

Aresponses

It is & good platform since the organizer can control the environment.
DA~ A THREN

BExSERWRETLR.

ZoomA <2 bRE-LEBERMLVTT,

Everything was smooth though | had to bail out when the workshop siretched beyond 1900hr (JST) as | had
to attend another virtual meeting.

Do you have any feedback regarding the content of the presentation?/ 7L €2 OABILDWT T
BEREBDETH?

Sresponses
The content is very interesting
BEtARLYTH o
FRCHEER<AVELL.

ETHEBLLIWBER/ETLEYTF—2avTLE, BWOESORBRRIB—BHEMhGVETIH
BolOTTH. FUHREAYTIVETOEIEVGEFENEITEHTOREVWEBVE L,

The presentation was easy to understand (| am of post-graduate educated). But words on some slides were a
bit too small.




What topics would you be interested in for future GFD workshops? | S#BOGFD7—2 2 3 v 7 TR
EDL SR FEY 2 ICRENBDETH?

5 responsas

. . |
Challenges and success story on augmented reality for education
HEaL

LU TF 749 7RE,

WACFDO7—7 a3+ 7EENLEORPOTTLEY, SELAROMNERTEOM Sy Z7EDVWTRR
BESBDET,

| am an avid learner so any interesting subjects/lopics would be good

Kevin Byron

What is Creativity?
Creativity: Ideas re original, A

4 Levels of Creativity™®:
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*Kaufmann & Beghetto: The 4C Model of Creativity; Review of General Psychology 2009, Vol. 13, No. 1, 1-12

Three Components* of Creativity
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Imagination, Creativity and Innovation? Education as Research!
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Mominal Groups and Brainstorming Groups
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* Allideas pooled and repetitions
counted only once

Better Brainstorming! — the myth of the Group!
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2.4 Research seminars

2.4.1 The International Climate Regime: Will it Solve the Problem?

Speaker: Steinar Andresen, The Fridtjof Nansen Institute, Norway

Lecture, Global Faculty Development Workshop, University of Tokyo, April 7, 2021

UTokyo Global Faculty Development Workshop

How to Address
Global Climate Change in the Classroom?

A few insights from the ‘science and policy’ perspective

15 March 2021

Fridtjof Nansens Institutt

In this workshop, Dr. Steinar Andresen
(Fridtjof Nansen Institute, Norway) will
explore how to build on recent critical Website

approaches to environmental
governance to address global climate
change in the classroom. Focusing on the
‘science and policy’ perspective, he will
examine how the human/environment
conceptual divide is transforming and
how new narratives contribute to
progressively reshape Environmental
Law and Policy studies and education.

Inquiries

Global Faculty Development (GFD) Committee
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Below is a more detailed account covering the most critical points for the canceled lecture.

1. A brief history of international environmental policies

Compared to issues like trade and security, the environment is a relatively new phenomenon, dating back
to the late 19th century. It was first associated with protecting nature and wildlife in Western Europe and the US
and was typically an ‘elite phenomenon.” Environment gained momentum with the establishment of the UN,
but it was considered more of a technical issue by organizations like the IMO and FAO. This changed gradually
in the 1960s and 1970s, where the environment was seen more in the context of severe pollution caused by
rapid industrialization in the North. Importantly, WWF was established in 1961, first focusing on wildlife but

subsequently broadening the scope. Greenpeace was established in 1979.

The first ‘milestone’ event was the UN 1972 Conference in Stockholm, which was critical in getting the
issue higher on the international agenda and spurring several new international institutions like UNEP and a
number of multilateral environmental agreements (MEAs). Important new concepts were also adopted. Two
weaknesses were still demonstrated, this was primarily a state-based event, very few ENOs present, and it was

dominated by states from the North. The South was more preoccupied with development and economic growth.

In the 1970s, 1980s, and 1990s, a high number of MEAs was established. Various ‘generations’ of MEAs
can be identified; 1 generation, simply acknowledging the problem without any commitments, 2 generation,
adding specific goals and time limits, 3 generation, introducing differentiation due to different circumstances and

cost-effectiveness.

The 1992 Rio Summit was ‘the highlight of environmental enthusiasm.” Sustainable development was
the new buzzword (borrowed from the 1987 Brudtland Commission’). The concept is vague, but it brought
the South on board as the concept was seen to unite the environment with development. The very ambitious
Agenda 21 was adopted, but it was never implemented properly. The GSD was established, but it never got much
practical significance. ENGO presence and influence were high compared to the Stockholm Conference, and
the South participated fully. One reason for the optimism was that the cold was over, and improved international

cooperation was envisioned.

Global ‘mega summits’ continued in 2002 (Jo-burg) and Rio 2012. In my view, with diminishing
importance over time. In 2002, the political stalemate was prominent, and the general optimism was gone in the
light of the 2001 9/11 disaster and continued conflicts across various issue areas internationally. However, the
main reason behind their reduced significance was that their primary function was agenda-setting, no longer very
relevant as a very high number of MEAs existed, and implementation was the key, not agenda setting. Reform of
the whole UN environmental approach was called in the 2012 conference, but it never materialized. Maybe the
diminishing significance is why I have seen no calls for a 2022 Conference? However, not all analysts agree with

my analysis of these events; some are more positive.




Following my reasoning from above, I am also skeptical of other UN ambitious approaches as reflected in

the MDGs and the SDGs. Lots of effort are invested in making numerous goals and targets, but I believe their

practical significance on the ground can be questioned as other driving forces are more important.

Attention to the environment among the public varies enormously and tends to be most strong if’ economic
conditions are good and there are no other pressing issues on the agenda. For example, climate change was
recently very high on the agenda, reflected in the strong attention to Thunberg, but it more or less vanished when
Covid 19 took all attention and energy of governments around the world — but it will probably bounce back later

on if and when conditions improve.

2. Effectiveness: How to measure and explain

Unless you do not know the effect of MEAs and global mega conferences, it makes little sense to establish
them. This was what caused students of international relations to start to study this some 30 years ago. Over
time a consensus has emerged that effectiveness can be measured along three dimensions; output, outcome, and

impact.

Output deals with the rules and regulations emanating from the relevant MEA. The more specific and
strict these regulations, the more influential the relevant MEA can be expected to be. For example, if there are
high ambitions with a strong compliance mechanism, this points toward an effective MEA compared to low
ambitions and no compliance mechanism. Legal scholars focus primarily on this dimension. However, reality
shows that rules are not always followed, cheating and lacking ability maybe two important reasons. Output is,
therefore, more about potential effectiveness rather than actual effectiveness. That is why the outcome indicator
is introduced, focusing on the causal link between the MEAs and behavior on the ground by target groups. To be
truly effective, we have to demonstrate that, for example, oil companies are changing their behavior in a positive
direction due to the existence of the international climate regime. Careful process tracing is needed to establish
causality. The impact is the link between the regime and the problem it is set out to deal with; to what extent the
problem has been reduced? This is what we want to know, but it is difficult to use due to the existence of a host

of other factors affecting the relevant problem. This will be illustrated later.

The degree of effectiveness may be explained in various ways. One avenue is to differentiate between
the nature of the problem and the problem-solving ability of the relevant regime. The former deals with basic
characteristics of the relevant problem; some are more ‘malign’ than others due to strong political conflicts as
well as scientific uncertainty. The more ‘malign’ the problem, the lower effectiveness can be expected — and vice
versa (to be illustrated below). Problem-solving ability is seen as a function of power, leadership, and institutional
characteristics of the MEA. If powerful players are leaders and institutions are well-functioning, effectiveness will

increase — and again vice versa (illustrated below).

In general, recent research, and an overview from UNEP, shows that most MEAs have some positive

cffects. However, very few are very effective, and problems are rarely entirely solved.

3. The UNFCCC: how effective and why (general overview)?

The UNFCCC adopted in 1992 is a typical general framework convention whose primary mission is to
improve knowledge of the problem to understand better what it takes to deal with it. The ambition was relatively
high, stabilizing emissions for the North, but this was a soft political target, and it proved to have a very modest
effect. The Kyoto Protocol (1997) was much more ambitious because ambition was higher and more specific and
adopted through a top-down procedure, but these apply only to the North (Annex 1 states). The main weakness
of the KP was its limited scope as it did not apply to the emerging economies in the South (like China), and this
was where emission growth was most potent. The practical effect of the KP was, therefore, modest. The Paris

Agreement (more later) was — in contrast, a universal agreement but with voluntary commitments.

From a problem-solving perspective, the effectiveness is very low in the sense that emissions — instead of
being reduced — have increased enormously. The main reason is its exceedingly malign nature, as virtually all
economic activity affects emissions. Problem-solving ability is also low as the most influential state; the US has
been more laggard than a leader. As to the influence of non-state actors, the impact of the green community
has been overall modest. The same goes for the scientist. Both groups have advocated substantial emission
cuts but have not been listened to. Regarding relevant business groups, they have been much more influential.

Traditionally they have been laggards, but more recently, the picture has become more nuanced (more later).

4. The significance of the Paris Agreement and the role of key actors

On a positive note, the PA 1s ambitious as it calls for a temperature increase of less than 2 C degrees and
even aiming for only a 1.5 C increase — by the end of the century. It is also optimistic that, in practice, all states
are members of the PA, in contrast to the more exclusive KP. The idea to increase ambitions for all parties
over time through five-year cycles is also positive. However, the downside is the bottom-up nature of the PA
as national targets and how to achieve them are all voluntary, and based on the INDC SEE, the temperature
increase will be much higher than the official goal. Compliance mechanisms are also weak and based primarily
on politically soft ‘shaming and blaming’ measures. However, there are some global oversight mechanisms like
the Global Stocktake. In short, there are some positive and some negative features, and it is too early to decide its

effectiveness.

Focus next briefly on the three most influential actors in the game, China, the US, and the EU. They have
been most important in the making of the climate regime from 1992 to the present, and together, they account

for almost 50% of global emissions.

China: From poor and almost irrelevant state to the most significant player
China accounts for some 28 % of global emissions, more than double the second-largest emitter, the US. China
1s, therefore — by far — the most crucial player in the game. In stark contrast to when the process started when
China was a relatively small emitter and played a modest role in the negotiations. The primary driver behind

this development has been its tremendous economic growth bringing some 800 million people out of poverty, an



incredible achievement. The downside is that this development has been fueled by a substantial increase in the

use of coal, the main driver of CO2 emissions contributing to the exponential growth in emissions. China did
not adopt a specific climate policy until 2007, but since then, more ambitious measures to curb emissions have
been adopted, primarily through its five years plans. Consequently, the use of coal has been somewhat reduced,
and China has emerged as a world leader in developing and applying renewable energy like solar and wind.
Ambitious long-term goals have been adopted, but emissions are still rising but at a lower level than they used to.

Internationally, China is a key player and was decisive in shaping the outcome of the Paris Agreement together

with the US.

The US — polarization, and instability
As noted at the international level, the US has been the most influential player. Domestically the picture is
mixed and complex. In general, variations have been substantial primarily due to the role of shifting US
administrations. Republican administrations have been hostile to a firm climate policy and have relied mostly on
voluntary measures. Democratic administrations have been more proactive, but it has been challenging to adopt
national legislation due to opposition in a divided Congress. However, there has been more bi-partisan agreement
regarding energy policy. Significant progress has therefore been made regarding renewable energy where the
US is a world leader together with China and the EU. While Trump tried to dissolve US climate policies, Biden
is restoring it, and new ambitious long-term goals have been adopted. There are substantial variations in the
climate policies of the various states in the US Expansion in the use of shale gas has reduced the use of coal and

led to reduced emissions over the last decade or so in the US.

The EU — ambitious and stable
The EU emits some 8% of global emissions, and its share is falling swiftly due to rapidly declining emissions.
The EU has been the most consistent pusher for a firm climate policy for a long time, not the least due to the
supranational and robust role of the Commission aiming for ever higher ambitions, and these have also been
delivered in practice by its members. The Western states like Germany and the UK have been most ambitious
while the East has been more reluctant, but clever package deals have been developed by the Commission. The
ETS system 1s an essential backbone of its climate policy. Overall the EU is the most credible and ambitious

actor, but it has not been very influential internationally.

5. The future and fundamental drivers

Irrespective of unprecedented diplomatic activity, CO2 emissions have increased by more than 60% since
the early 1990s. Thus, the problem is more severe now than when the process started. The main reason is the
global economic growth, the main driver behind increased emissions. Another driver is population growth. These
are the two most important drivers and are outside the control of the negotiators. New technology is the most
critical driver to reduce emissions, and progress has been significant in developing renewable energy contributing
to reducing emissions over time. A combination of policies and markets may drive this development in a more
positive direction as companies are also now — in general — more preoccupied with being ‘green’ than they used

to. The effect of COVID 19 led to reduced emissions in the short term, but its long-term effects are uncertain.

Many states have now adopted very ambitious long-term goals, but short-term goals and their realization

are also needed if the ambitious PA goals shall be reached.
6. Brief conclusion

Considerable progress has been made in measuring and explaining regime effectiveness, but
methodological challenges still remain. Overall, international regimes — or MEAs — have a positive effect but
are seldom strong enough to solve malign problems. However, effectiveness varies considerably depending on
the nature of the problem and their problem-solving ability. Low effectiveness is caused by the fact that many
primary drivers are outside the control of the diplomats, and cooperation is voluntary and has no supra-national

authority — in contrast to the EU commission.

The making and development of the international climate regime illustrate these challenges as it is a
genuinely malign problem. The North is on the right way to reduce emissions, but emerging actors in the South
are most decisive. A combination of public opinion and pressure, the role of the markets, and not the least
political energy will be decisive if necessary measures are agreed on to solve this problem by the end of this
century. Based on present experiences, we should not be too optimistic, but there are some glimmers of hope that

the tide will change.

2.5 Upcoming Events

GFD will be hosting two events in March, please find the details below.

Diversity series 4: “Interdisciplinary Roundtable on Diversity, Equity, and Inclusion in the
Academy”
Facilitator: Mark Bookman, Tokyo College

Date: To be announced

In September 2021, the University of Tokyo Global Faculty Development Program started a series of
events on diversity in higher education, which aimed to highlight barriers to inclusion in campus settings faced
by students and staff’ from marginalized backgrounds and create strategies for their resolution. Through dialogue
and exchange with invited speakers, participants considered the cultural and historical roots of discrimination
endured by racialized, gendered, and disabled members of academic communities. They also identified the
importance of hearing from minoritized students and staff’ about their experiences, as well as advocating for

individuals who may not be unable to do so themselves due to systemic problems.

This event is the culmination of the first part of the GFD Program Series on Diversity in Higher Education.
Invited speakers from previous events will be brought together as a roundtable to discuss the similarities
and differences between their inclusive methods alongside faculty from different departments. Collectively,

participants will identify paths and practices to build a more equitable university ecosystem.



Interdisciplinary Roundtable
on Diversity, Equity, and
Inclusion in the Academy

In September 2021,
the Global Faculty Development
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settings faced by students and staff from marginalized backgrounds
and create strategies for their resolution. Through dialogue and
exchange with invited speakers, participants considered the

cultural and historical roots of discrimination endured by

racialized, gendered, and disabled members of academic
communities. They also identified the importance of hearing from
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This event is the culmination of the first part of the GFD
Program Series on Diversity in Higher Education. Invited speakers
from previous events will be brought together as a roundtable to

discuss the similarities and differences between their inclusive

methods alongside faculty fram different departments.
Callectively, participants will identify paths and practices
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Speaker Bio

Mark . Bookman is a Postdoctoral Fellow at Tokyo College. His research
explores the history of disability policy and connected social movements in
Japanese and global contexts. Mark holds Ph.D. and MA degrees from the
University of Pennsylvania. His scholarship has been supported by numerous
grants and awards, including a Fulbright US Student Fellowship to Japan
and Japan Foundation Doctoral Research Fellowship. Outside the academy,
Mark works as a disability policy He has wd with
gevernment and corporate entities in Japan, the USA, and Canada, as well
as the International Paralympic Committee and UN, on projects related to
inclusive education, equitable environments, and disaster risk management.

Time to TALK: Fundamentals of Team-Based Learning: Promoting Autonomous Learning in the

Classroom
Spearker: Jesus Pulido Arcas, CGCS
Date: March 15th

In this talk, Dr. Pulido will present an overview of the Workshop “Fundamentals of Team-Based Learning
(TBL).” TBL is a particular form of a flipped classroom that promotes autonomous learning and heavily relies on

small group interaction, thus enabling self-managed learning teams. The talk will focus on introducing the pedagogical

basis and main elements of TBL, followed by an open discussion on the practical aspects of this methodology.
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Other Significant Activities

3.1 LOOK Program

As part of the GID initiative, we support faculty interested in attending conferences on teaching and
learning and observing unique, innovative FD practices at other universities. This program is for faculty who
are (a) currently teaching (or planning to teach) their classes in languages other than Japanese and (b) invested
in improving their global educational practices at Komaba. In April 2016, we named this program the LOOK
(Learning and Observing Outside Komaba) Program. The LOOK Program serves dual purposes. One is to give
faculty incentives to be interested in professional development and learn about the scholarship of teaching and
learning beyond what they might be able to get within Komaba. The other is to foster a rich learning community
on the Komaba campus. To fulfill the latter purpose, all participants in the LOOK Program are allowed to
share their knowledge and experiences gained through the program with other faculty when they return from
their trips. These sessions are called the Time to TALK sessions (see 3.3 for details) and have provided an
ideal platform for faculty to share knowledge and grow together as educators. Additionally, they write a report
summarizing their experiences and discussing how they plan to apply the knowledge gained to their teaching
context. In the academic year of 2018, 9 faculty participated in the LOOK Program, and their trip reports are to

be found in Chapter 4.

3.2 TASTE Program

As another part of the GFD initiative, there is the TASTE (Testing Active learning Sessions for Teaching
Enhancement) Program. This program started in April 2017, a year after the initiation of the LOOK Program.
It offers financial support (up to 50,000yen) to faculty who are interested in the use of active learning methods
in classes taught in Komaba. However, the application must be made with the understanding that this program
is primarily for courses that are taught in non-Japanese languages, and therefore, the knowledge and experience
gained from TASTE should ultimately be transferable to such courses. Courses that have traditionally employed
a predominantly lecture format and may incorporate more active learning methodologies are especially welcome
to apply. We particularly envision that this goal may yield a long-term, gradual buildup of courses offering some
content in active learning formats and that this gradual change should yield an improvement in the effectiveness
of teaching on campus. Interested faculty are recommended to write a two-paragraph application. The first
paragraph details the course and the specific lecture session to be altered. The second paragraph should describe
the vision for the session, reimagined via active learning methodology. Should the faculty require any funding, its
rationale and specific items to be purchased must be noted. Sharing knowledge and experience is the best way to
start a conversation about teaching. Faculty who have projects accepted by the TASTE Program will be required
to deliver a short written report and a brief oral presentation in the Time to Talk sessions (see 3.3 for details) on
the implementation of the activity (including, where possible, an evaluation of its effectiveness). In the academic

year of 2018, 2 faculty participated in the TASTE Program, and their class reports are to be found in Chapter 4.




3.3 Time to TALK Sessions

This academic year, we hosted one "Time to TALK" report session, and we have two more upcoming sessions.
Each session lasts for about an hour during the lunch break to allow a maximum possibility of participation by faculty
who were likely to be off-duty during those particular times. We had one presenter per session. Each presenter gave a
20-30 minute presentation to share their experiences gained through the TASTE or the LOOK Program, followed
by an overall discussion with the audience. Below is the list of presenters and their presentation topics for the 2021-22

"Time to TALK":

March 20-23, 2021: AAAL 21, American Association for Applied Linguistics Conference (Aurora Tsai, CGCS)
October 2022-January, 2022: Playing games in educational settings during Covid-19 (Julien Agaesse, CGCS)
January 15-28, 2022: Team-Based Learning Fundamental Series (Jesus Alberto Pulido Arcas, CGCS)

The sessions are conducted via Zoom meeting. Many of the participants had favorable attitudes towards the
informal and interactive nature of the sessions. They also appreciated the opportunity to learn new pedagogical

ideas and techniques and to discuss teaching and assessment-related concerns.
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3.4 Faculty DevelopmentLunch

One of the most important and sometimes

overlooked aspects of faculty development is

creating an environment where faculty can openly
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to communicate with understanding colleagues
is essential. In addition, there is a need to form a
community of teachers who think critically and
reflectively about their teaching and who can share

their ideas with their colleagues.

In 2015, Prof. Jonathan Woodward started

organizing regular informal lunchtime meetings

called “Faculty Development lunches” to meet all

these needs. Initially, FD lunches were held in the Open Space on the 4th floor of building 18 and after KIBER
(Komaba International Building for Education and Research), in the FD lounge Room 313. Currently, FD lunch
is led by Prof. Isabelle Giraurdou. Every week, faculty are invited (freely and with no expectation of attendance)
to join the session (bringing their lunch with them) and discuss all aspects of their teaching experiences and
questions, goals, concerns, etc. However, due to restrictions related to the COVID-19 pandemic, for the 2021
academic year, all FD lunches continued to be held online. In 2022 we hope to start some hyflex lunches where

online and offline participation can happen simultaneously.

Regarding the contents of the lunches, there is usually a nominal discussion topic each week to catalyze the

initial conversation. Below is the list of discussion topics proposed this academic year:

FD Lunch schedule and list of discussion topics for Summer Term 2021

Introductory session: presentation of GFD activities

FD Lunch 4/15, Th. 12:15-13:00 . . .
and upcoming events / open discussion

PEAK Student Lunch 4/22,Th. 12:15-13:00

FD Lunch 576, Th. 12:15-13:00 Online teaching and hybrid classes (continued)

FD Lunch 5/13, Th. 12:15-13:00 Creativity in higher education (1)

FD Evening 5/21, Th. 18:00-19:00 Open discussion

PEAK Student Lunch 5/27,Th. 12:15-13:00

FD Lunch 6/10, Th. 12:15-13:00 Creativity in higher education (2)

FD Lunch 6/17, Th. 12:15-13:00 Students motivation (continued)

FD Evening 6/25, Th. 18:00-19:00 Open discussion

PEAK Student Lunch 7/1,Th. 12:15-13:00

FD Lunch 7/8, Th. 12:15-13:00 S)‘iﬂfgifgeoﬁggigy group work, study teams, and
15T 2151000 Ak beter recareh queions: (e proces of
FD Evening 7/30, Th. 18:00-19:00 Open discussion

FD Lunch schedule and list of discussion topics for Autumn Term 2021

Presentation of GFD activities and upcoming events
/ Opening discussion: Simply 'returning to normal' or

FD Lunch 10/14, Th. 12:15-13:00
e ’ 2 innovating further? Face-to-face, remote, and hybrid
learning
PEAK Student Lunch 10/21, Th. 12:15-13:00
FD Lunch 10/28, Th. 12:15-13:00 FD underway in Japan (with J. Roloff Rothman)
FD Evening 11/4, Th. 18:30-19:30 Open discussion
) ) What does teaching in a public research university
FD Lunch 1 1/11, Th. 1215-1300 mean to you (l)p (UTOkYO guest)
PEAK Student Lunch 11/18, Th. 12:15-13:00
What are the essential qualities of a UTokyo
FD Lunch 1272, Th. 12:15-13:00

undergraduate student today?




FD Lunch

12/9, Th. 12:15-13:00

What does teaching in a public research university
mean to you (2)? (Ulokyo guest)

FD Evening

12/16, Th. 18:00-19:00

Re-imagining Faculty Development (FD) at UTokyo

PEAK Student Lunch

12/23,'Th. 12:15-13:00

FD Lunch

1/6, Th. 12:15-13:00

Bridging academic disciplines with project-based
learning: challenges and opportunities

FD Lunch

1/13, Th. 12:15-13:00

Inspirational teaching in 21Ist century higher education

FD Evening

1/20, Th. 18:00-19:00

Open discussion

3.5 Other Endeavors

In addition to the activities undertaken and reported above; the GFD committee has endeavored in the

following areas to improve the quality of FD activities. These efforts, hopefully, would ultimately contribute to

adding breadth and depth to existing teaching practices, which at the same time will benefit the students in their

global learning experience at Komaba.

Though COVID-19 undoubtedly changed the way we conduct our activities, we met the challenge by

continuing to operate online and creating new ways to connect with one another.

The endeavors we engaged in 2021 were:

- New and improved newsletter: 2020 saw the start of the GIFD Monthly Newsletter, which was taken to

a more advanced platform in 2021. The latest issue of our newsletter can be found below, and previous

issues on our website.

- FD Blog: In 2021, we were delighted to introduce our new blog; we created this blog to share ideas,

thoughts, and experiences related to faculty development. Below you will find one of our blog posts.

- Collaboration with Hongo FD: In October 2021, we started supporting the Hongo Team in launching

the Future Faculty Program in English.

Future endeavors include

- GFD Higher Education Library
- GFD Recording studio

Hello and welcome to your monthly
Global Faculty Development Program (GFD) newsletter!

Chicsid,
FO=IN2 7ANF <+ F4AQyFA TOT 5L (GFD)
DR -ALF—EEEILET!

Time to TALK

Pl Games in Educational
aying ational Settings

Julien

{Ph.D.)

Speaker:
Thursday, February 3rd, 12:15-13:00 (Online, 2ze0m)
English anly

Register Here - BIRIIZES

O’{’;} The Uneversicy of Takyo

©

TIME TO TALK:
PLAYING GAMES
IN EDUCATIONAL
SETTINGS
DURING COVID-19

Julien Agaesse

Ommm

This presentation will introduce
Steam, an online game platform in
the context of online teaching and
learning. The speaker will present
what led him to find new ways to
encourage learners 1o mteract
maore in online educational
enviranment 1o halp them develop
their language skills. He will also
share the resuits of his research
using board games and anline
games by presenting his
ohservatons and feedback from
his students

February 3rd

15 PM to 1:00 PM

In the Time to TALK (Teaching and

Limrning a Komana) sesssons, Bacuity
wio have applied to the TASTE
Program shane ther exporiens s
TSRV P S TR BTN 10018
withy e Commmmnity at Komaba.

Please come join us to find oul what
VORI COBEagUES e g

Scan the code
and register

La

4 News;

Discipline-Based Education
Research Journal Club

Looking for a great way to keep up with and discuss current
pedagogical research literature?
You are invited to join the discussion with ether schelars in
the UTokyo Discipline-Based Education Research Journal Club.
The goal of this journal club is to stay engaged by discussing relevant
pedagogical literature.
Please check out details here.
dberjc.c.u-tokyg.ac. jpid

Meetings are biweekly and currently held on Zoom.
If you are interested in joining this club please contact
James Ellinger (click below).

GFD is currently planning for the activities for the upcoming AY 2022, We
would like to ask for your opinion on what types of events you would like us
to host.
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GFD Annual Report 2020-2021

Learn more about GFD and our activities during AY 2020,
Leave your information below and we will send you a copy of our annual

report.
You can also register to receive a copy of our upcoming report for AY 2021.
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GFD Higher Education Library
As part of our GFD initiative, we are starting a small higher education

library of books in English. If you have any reccomendations please let know

by filling the form below.
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As part of our GFD initiative, we have started the OWLS {Online Workshop
Lecture Suppart) program, which aims at offering financial support for the
organization of online workshops or lectures on teaching, learning, and
unique innovative FD practices. More details, click below.
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3.5.1 Faculty Development Blog

Below you will find one of our blog posts.

Teaching tools series: 3 Helpful Tips to Update your Online Classroom

In this post, we bring you tips and tools gathered during our FD lunch sessions to help you improve your
online teaching. We hope they are helpful!
Feel free to contact us to add other resources you come across or have created. Please provide an active link

and a brief description of the resource.

1. Learn more about using Zoom
We recommend this Youtube channel by Professor Stannard, which contains many videos covering almost

everything there is to know about teaching online and using zoom effectively.
We also have made a quick list of videos that can help you make the best of Zoom's advanced features.

@ How to add captions to your lectures (requires Microsoft Powerpoint).

@ How to make break-out rooms.

@ How to be heard more clearly.

@ How to get non-verbal feedback from your audience

@ How to present yourself better online.

@ How to find an adequate camera angle.

Full watchlist of videos here.

2. Find new teaching strategies.
First, get started by watching this quick video on useful tips to identify valuable tools for your online

classroom. Continue by checking Educause’s list of articles on online teaching strategies.

3. Implement new online activities for your students
Help your students make the most of the online teaching and learning experience by exploring the
activities in this list compiled by the University of Illinois. The activities listed here can be applied to teach a wide

range of subjects. Each activity includes a complete description of what is needed to implement them successfully.

@ Bonus tip: Check out the Apps, platforms, and tools used by Komaba professors
@ Visual collaboration/whiteboards: Google Jamboard, Mural, Miro

@ Quiz/surveys: Socrative, Kahoot, Quizizz

@ Video creation/sharing: Flipgrid, Playposit

@ Discussion: Slack, Discord
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Chapter

Program Reports

4.1 Overview

As discussed in Chapter 3, GI'D provides financial and administrative support through various ways such
as the LOOK (Learning and Observing Outside Komaba) and the TASTE (Testing Active learning Sessions for
Teaching Enhancement) Programs. Both programs aim to encourage faculty to learn about the scholarship of
teaching and learning and improve their instruction, courses, and potentially programs as a whole. With this goal
in mind, this academic year (between April 2021 and March 2022), we have supported two faculty members in
joining FD-related conferences via the LOOK Program and one faculty via the TASTE Program. The LOOK
participants attended international conferences and workshops about linguistics and diversity in the classroom
and team-based learning. The TASTE participant purchased online games to promote French conversation in
his French language classes. See sections 4.3 and 4.4 for reports written by those who have participated in the

LOOK and TASTE Programs.

4.2 LOOK Program Trip Reports

4.2.1 March 20-23, 2021: Participation Report for the American Association for
Applied Linguistics Virtual Conference, Aurora Tsai, CGCS

I attended the virtual online AAAL conference from March 20-23rd, 2021. Although I could not
participate in many of the live sessions (they took place in Eastern Standard Time), I could join several
networking events and watch many of the presentations offline. Through my participation, I deepened my
understanding of issues faced by minority language learners and was exposed to several pedagogical practices to

help teachers and students engage in critical antiracist practices.

I learned of several approaches that have been developed to help minority students develop positive
discourses about their identities and multilingual language practices. After hearing presentations on these topics,
I also read some of the articles cited within the presentations. Translanguaging (Garcia & Wei, 2014), critical
translingual approaches (Seltzer, 2019), and culturally sustaining pedagogies (Paris & Alim, 2012, 2017) question
traditional hierarchies of language practice and help students embrace their multilingual practices as the norm.
In language classrooms, critical language awareness (Alim, 2005) is an approach that incorporates minoritized
students’ language practices in the classroom and also helps students identify the sociopolitical contexts that
delegitimize these language practices. Equipped with critical language awareness, students can make informed
choices about what identities they claim, what risks they are willing to take, and in what situations they decide to

‘uphold, reject, and exploit racial categorization’ (Alim 2016, p. 46).

In classrooms with socially and economically privileged members, teachers and students may benefit
from a practice Kubota (2015) calls “critical self-reflection.” Kubota talked about this in her invited colloquium
presentation, which I afterward read about in her paper. Teachers and students can reflect on how race, economic
privilege, and power structures influence access to language learning, our beliefs about ‘legitimate’ speakers of a

language, who benefits, and who is harmed by current ideological structures (Kubota, 2015). Japanese students
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may find it particularly therapeutic to reconcile the feelings of privilege and marginalization as they navigate

their own identities.

In my teaching at The University of Tokyo, I have already started to implement critical self-reflection in
some of my FLOW classes. So far, I have received comments from students stating that they really appreciate
the topics covered in class and the chance to reflect on them. It is not only important but also way more fun and
interesting than a class that only focuses on linguistic elements (grammar/vocabulary). I am also planning to
have a class where we discuss multicultural Japanese people, such as returnees (kikokushijo), hafu (mixed heritage
Japanese), and third cultural kids (children growing up in cultures different from their parents). This discussion
should support students’ critical language awareness by having them reflect on new ideas of what type of people
and linguistic skills can be considered “Japanese.” This topic seems incredibly important as Japan celebrates more
mixed heritage athletes (e.g., Naomi Osaka, Louis Okoye, Rui Hachimura) and multicultural citizens in a time of

rapid globalization leading up to the 2020 Tokyo Olympics.
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4.2.2 January 14-27, 2022: Team Based-Learning Fundamental Series, Jesus
Alberto Pulido Arcas, CGCS

TBL
Fundamentals §
Series

13 - 27 January 2022
Tuesday and Thursday
6:00pm - 9:00pm EST
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Introduction
According to Bloom's taxonomy, Team-Based Learning (TBL) is a teaching methodology that strongly
focuses on teamwork, critical thinking, and higher cognitive levels and is considered a particular form of team

learning and flipped classroom.

In March 2021, The University of Tokyo, through the TASTE Program, allowed me to buy two books
on TBL. After learning the basics of TBL, I considered it was necessary to continue deepening my knowledge
of this teaching technique from a more practical perspective. After that, I learned about Team-Based Learning
Collaborative, an organization of educators from different countries who encourage the use of TBL in all levels

of education and conduct various courses and workshops in an online format.

In January 2022, The University of Tokyo gave me the opportunity through GFD's LOOK program
to attend the TBL entire workshop series, which comprises five workshops covering the fundamental aspects
of the TBL methodology. These workshops were online, and upon completion, participants were awarded a
certificate. Each session lasted 3 hours with a 10-minute break, and the total duration of the workshop series
was 15 hours. Around 50 instructors from very diverse backgrounds attended this first session, and most of them
were from universities in The United States. And, every session reproduced a typical TBL-based class, allowing
the instructors to dive into this methodology from the students' perspective. Each session included readings
that participants had to read before class. The first 15-20 minutes of each session were allocated to the iRAT
(Individual Assurance Readiness test), by which participants had to answer Multiple Choice Questions (MCQs).
Then, we proceeded to the tRAT (Team Readiness Assurance Test), where participants had to answer the same
MCQs, but this time in teams of 4-5 people; the tRAT promotes the accountability of each team member, fosters

intra-team discussion, and provides the necessary scaffolding for critical thinking. The correct answers were only




revealed after the tRAT] so each member could check whether their answers were correct. The first part of the

session concluded with a plenary discussion, and answers from all teams (around 8 to 9 teams) were presented. It
was interesting to see how discussion time was mainly allocated to those questions with divergent answers so that
the facilitators could focus on those concepts that were not completely clear for all teams. This plenary session
lasted for around 30 minutes, and then we had a short 10-minute break. After the break, the second part of each
session, which lasted about 90-100 minutes, focused on activities to promote a higher level of cognition. Each
team was presented with an application case, more complex than a simple set of MCQs, and had to answer as a
team by choosing between different options while providing a logical explanation. We completed the case study
within 20-30 minutes, and then the correct answers were discussed in a plenary session for around 30-45 minutes.
We usually had two application cases in each session. Another variant for these activities was the so-called

"catwalk," where each team presented their answers to the class, end everyone voted for their preferred option.

All the sessions were conducted online using ZOOM and an online platform developed by the TBL
Collaborative called Intelli Dashboard, which allows the instructors to manage all the activities: iRAT"s, tRAT'S,s

and application activities. The contents of each session are described below:

FIRST SESSION: Fundamental principles and practices of TBL (January 14™)

Tor this first session, the preliminary readings were about the basic elements of TBL and what instructors
can expect from shifting their classes to the TBL methodology. The IRAT and the tRAT question covered
elements of TBL. From a general perspective, TBL is a form of active learning based on teamwork and a form
of a flipped classroom. Thus, it relies on four essential elements: Groups, individual accountability, feedback, and
assignment design. We were also introduced to the basics of planning a TBL session in terms of time, such as,
instructors should be careful to adapt the pre-reading to the class content; then iIRAT and tRAT should happen
in the same session (45-75 minutes); then the activities that cover the higher cognitive levels should last for around
75-90 minutes. IFinally, the team discussed their answers in the plenary session while assisted by the workshop
facilitators. After the break, we moved into the next step of TBL, the application activities. First, we covered
the so-called 4's of TBL application activities: significant problem, relevant to the course and needing team
input; specific choice, so that teams need to choose between different options; the same problem for all teams;
and simultancous reporting so that all teams receive feedback on the spot. We had to complete our application
activity as a team, with a set of complex questions for which we needed to elaborate our answers. The first session

finished with a joint discussion on the most relevant aspects of TBL.

SECOND SESSION: Creating an effective TBL module. JANUARY 19

In the first part, we went through the iRAT and the tRAT. The questions were about the practicalities
of implementing TBL into our courses regarding time management, syllabus, and resources. We discussed
ways to shift traditional lesson plans, usually aimed at covering different units, to a TBL-based approach that
instead focuses on learning outcomes. That means that instructors should develop what they call the "reverse
syllabus outline." First, instructors need to think about what they want their students to be able to do after
finishing the course (e.g., analyze information, create an essay, interpret a historical event, etc.), and based on

those learning outcomes, they should design the 45 application task/activities. Then they should think about the

readiness assurance process (IRAT and tRAT), and finally, they should choose the preparation materials for that
instructional unit. We also discussed how to develop clear stems for the RAP questions (Readiness Assurance

Process) concerning the different levels of Bloom's taxonomy.

After the break, the time was allocated to two main application activities. First, we were given imaginary
cases, and we had to choose the best option (multiple choice question) and elaborate on our answers. For example,
one of them was about a course on financial management, where the students should be able to design a financial
plan for a given client. The most challenging part was to decide which type of application activities would be
the best to engage students and orient them towards the learning goals: rank different financial strategies, choose
the best financial strategy, decide on a financial plan. Since these activities significantly impact the students'

interaction, much of the in-class discussion was about which type of activity would be the best for this lesson.

THIRD SESSION: Evaluating MCQs for RATs application activities. January 21*

Before the third session, we had to read some materials on formulating effective multiple-choice questions
(MCQs) to address the different cognitive levels according to Bloom's taxonomy. As usual, the session was divided
into two parts. During the first part, we had to take the iRAT ad then the tRAT as a team. The questions were
mainly about the different aspects that we need to consider when formulating MCQs for both the iRAT and the
tRAT. There is extensive literature covering the pros and cons of MCQs. The questions are mainly aimed at
clarifying how the verbs and the wording in each question should match with the appropriate level of Bloom's
taxonomy. In the TBL methodology, these MCQs cover the basic aspect of the learning process (Identify,
distinguish, recall, match...). Therefore, they should aim at giving the students the necessary scaffolding to engage

in complex application activities.

After the break, the session moved to more complex application exercises. In teams, we were given two
case studies, and we had to work collaboratively to decide how to improve them to address the student's learning
goals better, using the “reverse syllabus outline” that we had learned in the previous session. Finally, we were
introduced to a new type of exercise that addresses a higher cognitive level: The catwalk. Every team had to
reformulate the stem of a given MCQ), and post their answer publicly. Then, all teams voted for their preferred
option, and the last 30 minutes of the session were allocated to a discussion and appeal from all teams to decide

which would be the best option.

FOURTH SESSION: Improving facilitation skills for TBL. January 26"

This session aimed to equip the participants with skills to facilitate TBL classes. As in other sessions, we
followed the usual workflow for a TBL session: iRAT, tRAT, and application activities. In addition, there were
two application activities, one just after the tRAT, and the last one after the break, which aimed at assessing our

knowledge of TBL at a higher cognitive level.

This session aimed to equip the participants with the skills to facilitate TBL classes. As in other sessions,
we followed the usual workflow for a TBL session: iRAT, tRAT, and application activities. There were two

application activities, one just after the tRAT] and the last one after the break, which aimed at assessing our




knowledge of TBL at a higher cognitive level.

The main topics we discussed were the abilities, skills, and strategies that instructors, as facilitators, should
develop to become a “guide on the side” rather than a “sage on the stage." We discussed how to ask reflective
questions, how to monitor students, how to interpret their reactions, and how to listen to them actively. These
reflections were summarized in two documents: A chart with a facilitation framework and twelve steps to facilitate
TBL. We had a lively and enriching discussion at the end, as the participants acknowledged that these skills are

essential not only to deliver a TBL session but also to any class.

FIFTH SESSION: Peer evaluation and team development. January 28"
As usual, this session followed the structure of a TBL lesson. The main topics were how to provide effective
feedback, how to facilitate effective intra-team feedback, and how to deal with students reluctant to participate in

the peer-review process during TBL lessons.

The main concepts covered in the iRAT, the tRAT, and the application activities were the peer-feedback
process and individual accountability in TBL. We made a distinction between the formative process, which
happens within each team without the participation of the instructor, and the summative outcome feedback,
which is delivered by the facilitator. Finally, we were given a case study and discussed how to deliver effective and
constructive feedback to problematic students. The case was about a student writing an email to us complaining
about a difficult team member who had been absent for two weeks and hadn't submitted his assignments, thus
impacting the team's overall performance. Our task consisted of rewriting an email to that problematic student
to solve the problem and bring that student back on track. We focused on the PNP (Positive-Negative-Positive)
methodology, which consists of putting negative comments between positive comments; also, we had to avoid
potentially intimidating expressions (e.g., you are not a good team member) and focus on evidence rather than on
judging the student's behavior (e.g., You did not submit assignment 2, instead of you don't care about submitting
your assignments on time). These techniques are crucial to deal with the problems that may arise during
class because TBL heavily relies upon intra-teamwork. The last session finished with a catwalk and a plenary

discussion, where each team presented their proposals for the case study, and everyone voted for their best option.

Overall evaluation and implications for my future teaching

My overall evaluation of these five workshops is very positive. I especially appreciate the practical format
of the sessions, where I had the opportunity to work together with instructors from very different backgrounds.
All of them were designed in a way by which participants adopted the role of students in a TBL session, thus

being able to understand what happens on the students' side during class time.

I am thankful for the opportunity that the TASTE program has given me to attend these workshops. What
I have learned will allow me to design my courses following the TBL methodology and better understand how
students interact within their teams. As the primary outcomes of these workshops, I plan to design my courses
following the TBL methodology in the near future. I am also eager to share my experience with other instructors

at The University of Tokyo to introduce them to this teaching methodology for the benefit of our students.

4.3 TASTE Reports

4.3.1 Playing Online Board Games in Educational Environments During
Covid-19 by Julien Agaesse, CGCS

Context

Since April 2020, COVID has led us to rethink our teaching practices in online devices in which students
seemed to be blocked by certain constraints that we had not seen emerging in face-to-face courses. For example,
we can cite some connection problems, quality of the computer equipment available, and the students turning off
their cameras, among others. All of which do not facilitate communication between the students in the teaching-
learning environments. In face-to-face settings, we are used to implementing board games to provide students
with some environments that foster and encourage social interactions. We have therefore chosen to conduct
transdisciplinary research (psychology, sociology, language didactics, digital sciences, etc.) to try to remedy these
difficulties encountered in when teaching online courses. Given the social and psychological contributions of
games on learners (Agaésse, 2022 forthcoming; Agaésse, 2018; Silva, 2008; Brougere, 2005) we argue that online
games could potentially help students develop their French skills.

Hence, in the A1/A2 term of 2021 upper-level French conversation course (CEFR level Bl and above),
we proposed the use and adaptation of board games previously used in face-to-face French-language-learning, to

study the use of online board games with students learning French on online environments.

Steam game platform and educational devices
We used the Steam platform (see figure 1), which is more oriented towards online video games but has also

been offering digital versions of various board games for a few years.

Figure 1: Steam platform

To play, we created several free accounts and bought the same games for each account. By taking
advantage of regular promotions, we obtained eleven games for about 12 euros (1500 yens) plus their extensions

as material for our teaching devices.



First, we tested several games with other teachers to organize our sequences with the students. Secondly,

we chose four competitive or collaborative games (Agricola, Carcassonne, Ticket to Ride, and Pandemic) that we felt were
the most relevant to propose to the students to encourage discussion and exchange. Finally, depending on the

course, three different games were played with the students (Carcassonne, Ticket to Ride, and Pandemic).

Progress and return of the online games

In this pedagogical setup, we implemented a flipped classroom system (see Figure 2) to help students enter
the activities. This method included preparatory work before class with oral and written comprehension activities.
We also created Google form quizzes, adapted to the level of the students (Bl and B2 of the CECR), about
You'Tube videos explaining the rules of the games from the French channel LudoChrono (https://youtu.be/
PZwl7PyJ5pk) and the Quebec channel Es-tu Game? (https://youtu.be/gxfFd8xH]J9Y). We also shared PDF’s

with explanations to help understand how the games work.

Feedback on rules

. Demonstration Survey 1-2
+ functioning

Games-sequences
1-2

Preliminary work

Figure 2: Playing games on online educational devices

Each game was played in two sessions, one week apart. The goal was to help students become aware of the
mechanics of the media and, therefore, better engage in the activities and interact with their peers. After each
sequence, a survey on a Google form was sent to the students to get their feedback on their experience in the
proposed game, on their interactions with their game partners, on the emotions they might have felt, and if these

had helped or hindered them.

The implementation of digital game activities in our systems was slow to start for several reasons during
the first course, such as the time it took to get used to the system, the discovery of the platform, hardware
problems, the search for solutions, and adjustments. In addition to the initial difficulties, we were confronted
with some issues regarding the rules of the games. However, as we played the games, reviewed the materials, and

discussed them with the teachers or the students, the sessions became smoother.

Once learners got used to the online board games, we noted their engagement and enjoyment increased
thanks to cooperation and collaboration developed during the gaming sessions. We observed a preference for
cooperative games (e.g., Pandemic), which led us to rethink games like Ticket to ride by having learners play in
pairs against the game's artificial intelligence. This choice allowed us to reinforce the communicative nature of

the activities through the cooperative game, which requires the players to help each other.

Example of a game: Carcassonne
This section proposes an example with the game Carcassonne (figure 3). We present this game's

pedagogical objectives and interests in the table below.

To be able to describe a place, to explain a choice, to

Communicative Objectives . . . .
d discuss and debate, to give some advice, explain how, etc.

places’ names, vocabulary, countryside, logical
Linguistic objectives conjunctions, connectors, prepositions and position
statements, etc.

French cities, Carcassonne, medieval towns, Middle-

Cultural objectives Ages’ life, the geography of francophone countries, etc.

Table 1: Pedagogical interests of the Carcassonne game

Listing these objectives helped us to organize the game better.

’

Figure 3: Digital version of the Carcassonne game

Results and perspectives
We found different results depending on the types of games, the environments offered, and the level of
French of the students in the devices. These results come from our observations and a survey sent to students to

share their experiences, impressions, and feelings about the gaming sessions.

The most significant difficulty encountered by the students was the need to have some computer
knowledge, as some students had to connect to the Steam platform, launch the games, share their screen, or give
remote control of the mouse to their classmates. However, once they were used to it, no comments were made

about it in the surveys we distributed to them.

Students enormously appreciated the collaborative aspect of some online games (7icket to ride and Pandemic),
especially when playing against a player managed by the game's artificial intelligence (the computer) and when the

groups were made up of two or three people, which increased their speaking time and therefore favored their exchanges.

Finally, it is essential to note the desire of some students to play in person rather than online. The slowness
of getting started and getting used to the game, as well as the limited nature of online social exchanges, could

explain this preference.
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Given the nature of the pedagogical devices implemented, it is important to develop environments that
encourage social interaction, especially in online devices. In the last two years of distance learning courses,
we have had to think of different ways to adapt our gaming tools to a digital format while keeping the hope
of returning to the classroom. However, the tools we have developed can be exploited in face-to-face or hyflex
(hybrid and flexible) only pedagogical devices. For example, we could consider developing game activities through
exchanges with native speakers of French who do not live in Japan, as we proposed in our doctoral thesis, which

could open new horizons for learners and offer new pedagogical perspectives for teachers.

4.3.2 Playing Digital Board Games as a Language Class Activity During Covid-19
Times by Aqil Cheddadi, Keio University

During the autumn semester of 2021, I had the opportunity to observe Prof. Agaésse's french learning
course online. As his previous research involved the use of board games in face-to-face classes, the main objective
of his activities was to develop ways to use board games as tools to learn and practice French as an additional
language online (Douglas Fir Group, 2016). Having already observed some of Prof. Agaésse's face-to-face classes
in 2019, before the Covid-19 pandemic, I was interested in seeing how he could adapt this physical teaching-

learning medium to online classes.

With the shift to online classes during the covid-19 pandemic, many new challenges have arisen regarding
learning activities. As a specialist in using card and board games for language learning purposes, Prof. Agaésse
thought about implementing these tools in his online classes over Zoom. His reflection led him to adopt digital
board games hosted on the online gaming platform 'Steam.' On this platform, he could have access to games that
he was familiar with in physical format and implement them in his online classes. Based on criteria related to
cultural, linguistic, and communication objectives, he selected a few candidate games to use during the autumn
semester, such as Carcassonne, Pandemic, Agricola, and Ticket to Ride. As a result of his research, he developed a
multi-step protocol that organizes his digital board games sessions and ends with a questionnaire that asks the
students about their experiences. Then, the board game to be implemented next is chosen based on the students'
feedback. This feedback also allows Prof. Agaesse to improve and adapt to his following classes by understanding

the shortcoming and difficulties of such a digital format.

During the digital board gaming sessions, some unexpected issues related to the medium's novelty had
to be addressed. Some of the difficulties that I observed were related to technical problems related to software
compatibility issues with different computers, which led to a delay in starting game sessions. However, after the
first session, and once the issues were fixed, the sessions went smoothly, and I could observe that the students
benefited from this hands-on experience. From an interactivity standpoint, some difficulties manifested,
such as the lack of communication between students in certain board games. These issues were resolved by
favoring collaborative games rather than competitive games, thus resulting in gaming configurations that entice

communication between players. Fixing all of these issues and obstacles took some trial-and-error, but ultimately

it resulted in more interactive and spontaneous interactions in his classes.

While observing the gaming activities, I noticed how his students could overcome the limitations of video-
conference mediums (such as Zoom) and successfully communicate in the French language. Although the way by which
digital board games were implemented varied in comparison to physical board games, the result 1s still very similar:

encouraging play in teaching-learning methods has clear sociological and communicative benefits.

Opverall, the output of the class activities offered by Prof. Agaésse was positive as he could achieve his teaching
objectives. In addition, he showed that board games, when provided in a digital format, could be adapted and used in
an additional language class. In the future, I expect him to demonstrate and think about how to (re) adjust the use of

digital board games once we switch back to face-to-face teaching methods.

4.4 SSDigest of GFD Activities in Japanese

GFD 1§8h#E (2021.4 ~ 2022.3) 2022.2.15

Global Faculty Development: HARMUSNCTIrbN 252U 2B EHD /-0 DL IRFE

1. LOOK (Learning and Observing Outside Komaba) 717 7 A
- BRI R EE IO WTENAL O LI O W TTEHIUE T 25 &
- REE (LFERBMOLEIIZOSNE) 4l

2. TALK v ¥arv
LOOK 7"'uZ A THRONIARZIE TH-:00HW Y& (R 3t »3 L 2H)
a. 2021 4E3H 20 H~ 23 H AAAL 21, American Association for Applied Linguistics Conference
(Aurora Tsai, CGCYS)
b. 2022 4£ 1 H 15 H~ 28 H Team-Based Learning Fundamental Series (Jesus Alberto Pulido
Arcas, CGCYS)

3. TASTE (Testing Active learning Sessions for Teaching Enhancement) 7’12 5 A
TN ZZEEBA BAFE DD DB 4 © LFR 5 TR
LG 1 HRRE (SEa T FE S A3 2H)
a. 2021 4 10 H~ 2022 #£ 1 H Playing Games in Educational Settings During Covid-19 (Julien
Agaesse, CGCYS)

4. 9—=rvav7 -WMEE
a. How to Address Global Climate Change in the Classroom? A Few Insights from the ‘Science
and Policy’ Perspective with Prof. Steinar Andresen
202143 H 15 H (H) 18 I~ 19 I 30 45
b. Critical thinking in Political Theory: Addressing Inconmmesurability with Dr. Allyn Fives/




BUAPLR I B 28R EZE - AT REPEA~ IS
20214 4 7 20 H (K) 8 18 IR~ 19 I 45 75

c. “Invisible Stress” and Exclusion Faced by Minorities in the Classroom with Dr. Aurora Tsai
/BRIZBIEIA /) TAD [RGB CAAL & [HEkR] D9k
20214E 9 H 28 H (XK) “FHi 17 I~ 19 I

d. Online and Offline Learning Spaces: perspectives for hybrid Teaching and Learning
Configurations with Dr. John Augeri / 4> 54 ¥ &+ 754 D2/ - AT ) v NIEZZEDH M,
2021 4E 10 A 6 H OK) ‘111 17 I 30 43~ 19 IReiRE 30 45

e. An Introduction to Supporting Students with Autism in Higher Education with Dr. Alison
Taylor/ FEHEICBITLHAMIEDZ LD R—MMIDOWTOM A
2021 4£ 11 H 19 H (K) “FHij 17 B~ 19

f. Mind Mapping for Information Management and Collaborative Activities with Dr. John
Augeri / THHEHELFERED DDA Y N~y E LT
2021 4F 11 H 10 B OK) PRI 17 R 30 43~ 19 IERE 30 45

g. Screencasts (commented screen video caption) Production for Asynchronous Teaching and
Learning with Dr. John Augeri / JERIOEE L FEHDI2DDAT ) =2 F ¥ A b
HWE * (IAYMFERAZY =BT R T T aY)
2021412 H 8 H (K) “FHii 17§ 30 43~ 19 Fslg 30 45

h. Fostering Creativity in Education and Research with Kevin Byron/ #&H&WEICBITH 7Y
IATAETADEK
2021 4£ 11 H 22 0 (H) “FRii 17 B~ 19

1. The Role of Universities in Creating More Inclusive Societies with Mark Bookman/ 4 > 7))V —
VTt BT FEBLT B2 DRFEOEE]
20214 12 114 H (K) PRI 17 R~ 19 I

5. SPOTLIGHT ¥V —X
FE  FNOBFFEICE ST UY T, BHEICOWTOHEIRNER v b7 — 27 %2 g
a. Spotlight Series IV: Collaborative interdisciplinary course design: a case study from Tokyo
College with Dr. Shiori Shakuto, Dr. Michael Facius, and Dr. Marcin Jarzebski / iz X %
FR T —ATHA 2 B A L v T OFH]
2021 4F 4 F 20 H (X)) i 17 B~ 18 I 30 45

6. FD 7 ike (@ ZOOM e filbaf)
FE HEMIRC T AR EHYEBICE T A1, SEH, FEE R EITOWTERK,
EBIE% 19 [l B

7. PEAK AL HHOEFIMGE GBR. BHRRABOBEAKRA, ZOOM IZTHfH#)
F 5 PEAK 2AEHEBEAMBONFEE L L, BEOHE N Lo HKRLFE e oIk,
EBIE% 6 BB

4.5 Concluding Remarks from the Director

This annual report marks the end of the official first phase of the GID initiative. Over the years since the
iitiative began, GFD has delivered a wide range of support, training, and opportunities for dialogue for many faculty,
both within The University of Tokyo and further afield. However, it is evident that despite these achievements and
those of similar initiatives at other universities across Japan, the full potential of faculty development within the
Japanese Higher Education system remains untapped. The majority of programs and activities tend to be bottom-up,
delivered by personally motivated champions, remain somewhat niche initiatives for most institutions, and are invisible

to or ignored by a large number of faculty.

Across the years, our international contributors and collaborators have all painted a clear picture that real
progress in faculty development only comes when the most senior decision-makers in our institutions believe in its
importance and step up to provide the driving force for change. For faculty development to deliver on its goals,
grow, thrive, and thus improve the experience and prospects of all faculty, administrative staff, and students, local
and international, it will require solid top-down support. Therefore one of the main aims of the next phase of GFD
Is to garner more support from senior university management and beyond for the benefit of all faculty and faculty

development programs in Japan.

Let us hope that, at least with regard to the global pandemic, the world is in a much better state at this time next
year and that we can continue to improve our systems and pedagogies to try to give back to all of our students much

of which has been denied them in recent times.
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